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Foreword

This document fulfils a DfE requirement that each Local Authority (LA) explains the special
educational provision it expects to be made from within a mainstream school s@r early years
setting® budget. This document makes explicit the provision for learners requiring support
from within the educational establishment without recourse to an Education Health and Care
assessment.

This guidance is important to schools because;

1 All Northamptonshire learners attending an Early Years setting or a mainstream
school should have the same minimum entitlement to provision for special
educational needs;

9 Setting/School and LA staff need a joint understanding to support their dialogue
about individual learners;

9 It supports the LA in its statutory duty to monitor and evaluate effectiveness of
special educational needs provision;

1 It provides the threshold for access to High Needs Funding and/or eligibility for
statutory assessment.

This document should be viewed as good practice guidance which settings and schools are
expected to work towards. Some settings/schools may need to make adaptations to their
present practice if they are to meet the LA$® minimum provision expectations.
Schools/settings will need to demonstrate that the learners they are putting forward for high
needs funding and/or statutory assessment have needs that are significantly outside and
beyond those which can be provided for using delegated schools or early years block
funding. Evidence of such levels of attainment and needs will still have to be submitted to the
LA. Good provision mapping (see below) and the tracking of the outcomes of any
interventions offered to the learner will ensure that settings/schools have this evidence to
hand.

This document should not be read as a blanket policy. There will be occasions where
discretion needs to be applied to suit individual circumstances.

The descriptors within the document are not an exhaustive list. Neither is it necessary to
read the document in its entirety.

Relati onship to the SENCode ofPracti ce 2014.

Our settings/schools are advised to think of learners with additional needs in terms of two
groups fi mderachieving and less experienced learnersdand flearners with a closely defined
special educational need or disabilityo , this document refers to these needs groups.

1 Learners who are underachieving and/or are less experienced (for many reasons)
but who do not have a special educational need.

91 In schools learners for whom the school needs to make additional provision from the
schools or early years block funding in order for them to make and maintain
progress. This is support which is fadditional tooor fi iferent fromothe differentiated
approaches and learning arrangements normally provided as part of high quality,
personalised teaching. This would be a justification for funding additional provision
from schools delegated funding. This additional provision should not be just dnore
literacyd dmare ma t R the®e are not the learners to whom schools may be offering
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Wave 2 or Wave 3 interventions (which are methods of differentiating the usual
school curriculum). On the contrary, learners requiring additional funding from
school s@elegated budget in addition to the AWPU are likely to be those who need
individual interventions, particular to them, in order to address their underlying
learning needs and enable or improve access to the curriculum. Many
settings/schools, nationally and within Northamptonshire, mistake underachieving
learners for those with a genuine special educational need, so schools should be
vigilant about this. IEPs are no longer required for learners receiving additional
funding from schools delegated budget but there needs to be evidence of
intervention and progress i perhaps using provision mapping.

In Early Years settings learners for whom the early years setting needs to make
additional provision from the early years block funding in order for them to make and
maintain progress. This is support which is fi dditionalt ocobf ifferent fromothe
differentiated approaches and learning arrangements normally provided as part of
high quality, personalised teaching. The early years setting is expected to plan
interventions, appropriate support and adaptations in order to enable the learner to
have improved access to the curriculum and make maximum progress using the
delegated budget from the early years block funding. In Northamptonshire settings
will continue to be encouraged to personalise planning and target setting for
individual learners through the @ssess, plan, do, reviewd met hod .

Learners who require additional funding from High Needs Block with or without a
statutory assessment having been undertaken. Evidence required for accessing high
needs funding is outlined below but, crucially, for these learners, there needs to be a
strong case that the learner& need cannot be provided for from schools/early year®
delegated budget. It is likely that before making a request for high needs funding,
while the learner® need is still being met by schools/early years delegated budget, a
referral has been made to an external agency and action has been taken in response
to the support and advice which has been sought. It is likely that the threshold for
early year® setting application will be lower than for school due to the level of
delegated budget.

Learners with specialist needs which require an Education Health and Care Plan.

Crucially, settings/schools should ensure that all vulnerable learners (not just those with
special educational needs) are identified and/or on a provision map, including:

In school:
1 Learners who are under-achieving and needing intervention (eg Wave 2, Wave 3
learners) i but who do not have SEN;
1 learners being supported through devolved additional needs funding;
In settings and schools:
1 learners receiving additional funding through devolved early years/schools block
funding or high needs funding
1 learners with English as an additional language;
1 learners who are looked after;
9 any other vulnerable groups identified by the setting/school (young carers, persistent
absentees etc)
1 learners eligible for pupil premium;
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For a provision map to be effective, it must cross-reference provision with progress (i.e. a
setting/school must have some way of assessing (and recording on the provision map)
where a learner was when he/she started the intervention and where he/she is at the end of
it, to be able to evaluate whether the additional provision has worked or not.

Evidencerequired to access High Needs Funding (see high needs funding
guidance for full information)

Definition of High Needs Pupils
High Needs Pupils are those whose learning needs are

9 Significantly i dditional to @r fi ifferent fromothe differentiated approaches and
learning arrangements normally provided as part of high quality, personalised
teaching.

AND

1 When offering that support, there is irrefutable evidence that the cost to the school,
per annum, is more than the Average Weighted Pupil Unit + £6,000 from the school s6
devolved additional needs funding
AND

1  When having been offered that support, there is evidence from school progress data
and a compelling argument that more accelerated progress could be made if
additional resources were provided, and the school has a specific, costed action plan
(which might be part of an Education, Health and Care Plan) which outlines how High
Needs Funding is to be spent and the targeted gains and outcomes
OR

1 When offering that support, there is irrefutable evidence that the cost to the EY
setting, per annum is the 15 hours free entitlement funding + £500 from the group
settings notional SEN

Use ofdescriptors

Schools/settings will be expected to have referred to these SEN Descriptors when making
provision from the devolved schools block of funding/notional SEN from early years block
funding. Schools/settings must have evidence that the recommended provision for learners
in different categories of special educational need has been made or attempted prior to
application for High Needs Funding. It will not be necessary to evidence all of the
recommended interventions but evidence of support from schools/settings delegated
budget/notional SEN presented to the panel (see below) must be :

9 educationally justified as having been likely to lead to accelerated progress

9 sustained
1 costed

Accessing the High Needs Block

Although this is not a definitive list, evidence to support an application for High Needs
Funding might include:

9 Pupil progress data outlining progress over last academic year (or longer) in core
areas of the curriculum and, possibly, in personal and social development.
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NB: this will be more usefully provided as progress evidence, not attainment
evidence.

1 Portage and SEN Developmental Profile (Early Years)

1 Individual child centred planning which includes fassess, plan, do, reviewo

1 One page profile which identifies the learners voice

9 Provision map evidence cross referencing additional support given with outcomes

1 Summary of outcomes of formal assessments i reading levels, Boxall profile etc (not
the formal assessments themselves)

1 Observational assessments re engagement in lessons (corroborated, if possible, by
an educational psychologist)

1 For KS4 students, or students transferring from primary-secondary, information about

transition which indicates transition support arranged and cost.
9 CAF/CIN information T which provides evidence of complicating social factors having
a genuine, long term and sustained impact upon progress in school.

Also, schools/settings will be required to provide an indication of how they would use
the High Needs Funding if it is granted, the outcomes this relates to and the impact
this will have for the pupil.

What is a special educati onal need?

All learners learn and develop at different rates and have both areas of strength and interest
and areas of weakness. A learner may have a special educational need if, despite
appropriate classroom/setting activities, and differentiated planning and support, they
continue to experience a greater difficulty than their peers in learning and developing skills.
It is important to distinguish learners with special educational needs from learners who are
underachieving but who can and will catch up.

&onsideration of whether special educational provision is required should start with the
desired outcomes, including the expected progress and attainment and the views and
wishes of the pupil and their parents. This should then help determine the support that is
needed and whether it can be provided by adapting the school& core offer or whether
something different or additional is required.6(SEN Code of Practice (2014) section 6.40)

A special educational need is a barrier to learning that might take a variety of forms. The

wide range of strategies that can be employed by skilled staff is usually sufficient to

overcome such barriers by setting suitable learning challenges and responding to learner s 6
diverse learning needs. Examples are planning appropriately challenging work for those
whose ability and understanding are in advance of their language skills or using positive
behaviour management with a clear system of rewards and sanctions. These strategies and
arrangements are often effective even when learners have more persistent or serious
difficulties. (dnclusion: providing effective learning opportunities for all studentsd National
Curriculum handbooks for primary and secondary teachers QCA/00/457 and QCA/99/458.)

What should bein place in all setti ngs/schools?

Provision for learners with special educational needs is a matter for the setting/school as a
whole. All teachers are teachers of learners with SEN. In practice the way in which this
responsibility is exercised by individual staff is a matter for settings/schools, to be decided in
the light of the settings/schools circumstances and size, priorities and ethos.
Settings/Schools should be able to offer a minimum provision guarantee for individual
learners and their families.
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In this document details are given of the process of meeting special educational needs and
descriptors of the appropriate minimum provision for different forms of special educational
need. Listed below are several supporting elements essential for effective action with, and
on behalf of, learners with special educational needs that should be common to all
settings/schools.

SEN Information Report (may be incorporated into a wider Inclusion Policy);
A provision map for all vulnerable learners;

Special Educational Needs Co-ordinator (SENCO);

Nominated Governor with responsibility for Special Educational Needs;
Whole School/Setting Behaviour Policy;

Attendance Policy;

Access Plan;

Published Equality Information and Objectives

Knowledge of the SEN Code of Practice

Knowledge of the services provided by the LA.

=4 =8 =8 =8 -8 -8 8899

Even when powerful strategies are available there will be times when something that is
additional to or different from the usual range of provision will be needed if a learner with
particular needs is to make progress. It is expected that all children will be monitored, their
progress tracked and significantly differentiated learning opportunities will be provided and
that there will be a provision map for all vulnerable learners, including those with special
educational needs. For a provision map to be effective, it must cross reference provision with
progress in order to be able to evaluate the effectiveness of what is being offered.

It would be reasonable to expect most learners who are underachieving, in any year group
or key stage, to be able to make accelerated progress, with good teaching and appropriately
targeted interventions. Those learners who, having received such provision, continue to
struggle to access the curriculum or make progress, often because of some cognitive or
emotional impairment, may need something additional to and different from the usual, well-
differentiated, curriculum and methodology on offer in the school/setting. It is these learners
who can be legitimately identified as having a special educational need in relation to the
SEN Code of Practice.

Parents should always be consulted and kept informed of the action taken to help the child
and of the outcome of this action.

The SENCO and the class teachers/Key person should decide on the action needed to help
the child to progress in the light of their earlier assessment. There is sometimes an
expectation that this help will take the form of the deployment of extra staff to enable one-to-
one tuition to be given to the child. However, this may not be the most appropriate way
of helping the child. A more appropriate approach might be to provide different
learning materials or special equipment; to introduce some group or individual
support; to devote extra adult time to devising the nature of the planned intervention
and to monitoring its effectiveness; or to undertake staff development and training to
introduce more effective strategies.

When special educational needs begin to present as severe and complex, so that the school
feels justified in applying for high needs funding, external agencies may be involved. These
might include educational psychologists, LA or external specialist services, occupational
therapists and speech and language specialists. Although teaching assistants/early years
practitioners may deliver some of the programmes written/advised by external agencies, it is
still the responsibility of the class teacher/key person to ensure all learners are making good
progress.
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Schools/settings may request involvement of specialists at any point to advise them on early
identification of SEN and effective support. A school/setting should always request
involvement of a specialist where a child continues to make little or no progress over a
sustained period or where they continue to work at levels substantially below those expected
of children of a similar age despite well-founded SEN support delivered by appropriately
trained staff. (P 91 SEN Code of Practice 2014)

According to the nature of a learner®& needs over time they may require less rather than
more help if the interventions made are successful. Interventions using schools delegated
budget/early years funding are the means to match provision to individual student needs and
are therefore part of the continuous cycle of assessment, planning, action and review within
schools/settings that enables all children and young people to learn and progress.
Interventions using schools/settings delegated budget/early years funding will not
necessarily be steps on the way to undertaking a statutory assessment, or accessing high
needs funding, and must not be seen as such.

What are the areas of special educational need?

The Code of Practice (2014) outlines the following broad areas of need;

1 Communication and interaction which includes speech, language and
communication needs (SLCN), autistic spectrum disorder (ASD).

1 Cognition and learning which includes moderate learning difficulties (MLD), severe
learning difficulties (SLD) profound and multiple learning difficulties (PMLD), specific
learning difficulties ( SpLD).

I Social, emotional and mental health difficulties which includes attention deficit
hyperactivity disorder (ADHD), attention deficit disorder (ADD), oppositional defiant
disorder (ODD), attachment disorder, anxiety and depression.

1 Sensory and/or physical needs which includes visual impairment (VI), hearing
impairment (HI), multisensory impairment (MSI), physical difficulties (PD)

A learner may have needs which span two or more categories, for example a learner with a
hearing loss may also experience difficulty with reading and have some emotional health
problems.

Each learner should be consider e @ thé roundo so that all their needs can be identified.
This consideration should include the context of the setting/class and school. A learner®
needs arise as a result of their interaction with their learning environment; it is not
appropriate to regard all needs as being problems generated from within individual learners.
Any needs identified need to be prioritised so that targets and provision can be focussed
upon achieving measurable progress.

How should success be measured?

The Code of Practice (2014) makes reference to learners making appropriate progress and
measuring progress. Identifying progress is how individual learners, families,
schools/settings and the LA can measure the effectiveness of the provision made for
learners.
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Learners and their needs are individual. What is appropriate progress is therefore also
individual and has to be defined by success in meeting appropriately challenging SMART
targets over time. Learners who do not have a special educational need progress at different
rates and the same is true for learners with an identified special educational need. Some
learners will successfully meet highly appropriate challenging targets but the nature of their
special educational need may mean that the gap between their attainments and those of
their peers will widen over time. Schools are advised to refer to the SEN Progression
Materials on the DfE website as a useful tool for judging the progress of students with SEN
across each key stage, based upon their age and prior attainment.

How is effectiveness to be monitored?

The general effectiveness of provision and outcomes for vulnerable groups of students in LA
maintained schools is monitored through the School Effectiveness Monitoring programme in
Learning, Skills and Education.

Achievement of and provision for vulnerable groups of learners is discussed and graded
annually using Ofsted criteria. Through this process settings/schools are encouraged to:

Critically analyse the effectiveness of their own provision;

Build improvements into school/setting planning;

Ensure staff are adequately trained and all teachers/practitioners assume
responsibility for the outcomes of learners with SEN;

Share good practice with other schools/settings.

= =A =4 =

The LA also monitors:

9 The school inspection reports from Ofsted with regard to inclusion and the
achievement of all vulnerable learners.

1 The use and the effectiveness of SEN delegated funding in schools/settings and
funds secured from the High Needs Block.

What is statuto ry assessment?

Statutory assessments are undertaken for learners with significant special educational
needs. A statutory assessment of a learner& special educational needs can be undertaken
when there is convincing evidence that, despite the school/setting, with the help of external
specialists, taking relevant and purposeful action to overcome the learner& special
educational needs, the difficulties remain or have not been remedied sufficiently. A statutory
assessment is a multi-agency investigation that aims to define the long-term needs of a
learner. It may or may not result in an Education Health and Care Plan being drawn up.
It may, or may not, be linked to High Needs Funding
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Establishingthe criteria for considering whether to undertake
astatutory assessment of a child or young persono ecial
Education al Needs.

The Local Authority has applied the criteria for special educational needs as defined in the
Introduction to the Special Educational Needs and Disability Code of Practice 0-25 (July
2014). Page 15 sections xiii and xiv of the Code of Practice indicates that:

Xiii A child or young person has SEN if they have a learning difficulty or disability which
calls for special educational provision to be made for him or her.

Xiv A child of compulsory school age or a young person has a learning difficulty or
disability if he or she:

1 has a significantly greater difficulty in learning than the majority of others of
the same age, or

1 has a disability which prevents or hinders him or her from making use of
educational facilities of a kind generally provided for others of the same age in
mainstream schools or mainstream post-16 institutions.

XV. For children aged two or more, special educational provision is educational or training
provision that is additional to or different from that made generally for other children
or young people of the same age by mainstream schools, maintained nursery
schools, mainstream post-16 institutions or by relevant early years providers. For a
child under two years of age, special educational provision means educational
provision of any kind.

xvi. A child under compulsory school age has special educational needs if he or she is
likely to fall within the definition in paragraph xiv above when they reach compulsory
school age or would do so if special educational provision was not made for them
(Section 20 Children and Families Act 2014).

Oriteria for assessment

When deciding to submit a request for statutory assessment to the Local Authority, cognition
and learning needs, assessment of disability and how it impacts on the child& ability to
access the curriculum are to be considered. Schools/settings, other professionals and
parents should consider the criteria below.

Cammunicati on and interacti on including SLCN and ASD:

A child with speech and language needs and no other learning needs would not normally
meet the criteria for a statutory assessment as we would expect these needs to be
addressed by the school or by NHS services providing advice to school and parents
regarding approaches and programmes, with courses of direct therapy if required. However
with regard to both speech and language difficulties and ASD diagnoses, the child& barriers
to learning i.e. anxiety, self-centred behaviours, language difficulties, emotional difficulties
and the extent to which it affects access to the curriculum should be considered.
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Cognition and Learning Needs:
Severelearningdifficulti es:

The Code states that children with severe learning needs are likely to require support in all
areas of the curriculum and may have other associated difficulties, such as with mobility and
communication.

Children with severe cognition and learning needs, who may require a statutory assessment,
will have cognition and learning scores delow the 2™ percentiled Scores at this level would
appear to indicate that the child has a &ignificantly greater difficulty in learning than the
majority of others of the same aged

A child who is attaining below the expected range in their key stage (defined as @ut of key
staged may also have severe learning difficulties. Schools must give consideration to ¢6
levels. A child achieving P8 or less in attainments may be out of key stage, but this
approach will need to take account of child& year group e.g. a Year 1, achieving P8, could
still remain at this stage in mainstream.

The expected levels for most children to be working at in each Key Stage are as follows:

End of KS1: NC levels 17 3
End of KS2: NC levels 27 5
End of KS3: NC level 3 +
End of KS4: NC level 4 +

In early years cognition and learning evidenced delays as described in the descriptor table
for access to high needs funding.

Soecific Learning Difficul ties (Spld):

For children with specific learning difficulties (Spld) we would expect that these needs can be
identified and addressed from resources available in the Local Offer without the need for a
statutory assessment, unless there are other needs which impede access to the curriculum.

Soaal, emotional and mental health:

Pupils with these needs are likely to require access to specialist services, but would not
require a statutory assessment leading to an EHC plan unless they had low cognitive ability
and/or a disability, which was hindering their access to the curriculum. For diagnoses of
ADHD/ADD /ODD, consideration must be given to the extent in which these create a barrier
to learning; however an expectation would be that these medical diagnoses would usually be
addressed by medication and/or other interventions recommended by health professionals.

It is clearly stated in the Code (Page 98, s. 6.33) that schools and colleges should have clear
processes to support children and young people with these difficulties, including how they
will manage the effect of any disruptive behaviour so it does not adversely affect other

pupils.
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Sensory and/or physical needs:

Hearing im pair ment, visual impairment and multisensory impair ment:

Pupils with these difficulties would normally be able to access local mainstream provision as
set out in the Local Offer, which should detail the access that these pupils will have to
specialist support and/or equipment to access their learning e.g. access to a Teacher of the
Deaf; VI specialist teacher; MSI specialist support. An EHC Plan would usually only be
needed if the pupil also had low cognitive ability or other disability that affected access to the
curriculum.

Physical difficulties and medical difficulties:

These pupils would normally be able to access local mainstream provision as set out in the
Local Offer. However, it is important to consider what is in the best interests of the child and
some children with complex or debilitating medical conditions may require a statutory
assessment which may lead to an EHC plan and placement in a setting which could address
their more complex physical and medical difficulties.

Schools must have regard to the statutory guidance for governing bodies of maintained
schools and proprietors of academies @upporting pupils at school with medical
conditions @&pril 2014

Decision making by the Local Authority:

The Local Authority will consider referrals for statutory assessment in line with the criteria
outlined above. Each case will always be considered on its own merits.

Information required to consider a statutory assessment

For the LA to decide that a statutory assessment is necessary, detailed advice from the
school/setting will be sought about:
1 The school sietting® action through use of their delegated budget/notional SEN
(Early Years).
1 Evidence from the school s&etting® provision map; Evidence from a Developmental
Profile (Early years)
9 Progress across the curriculum over time identified through child centred planning i.e.
fAssess, Plan, Do, Reviewo
Records of regular reviews and their outcomes;
National Curriculum levels; attainment in literacy and maths;
Education and other assessments e.g. from an advisory special support
teacher/service or EP; with evidence that strategies advised by the external
professional have been implemented and reviewed.
1 Views and aspirations of the parent and of the child (in the form of a one page
profile);
The students health including the child® medical history where relevant;
Involvement of other professionals e.g any involvement of social care and health
services to date.

= =4 =9

= =4
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Using the Descriptor Pages

How should the descriptor pages be used?

The descriptors are set out in the tables that follow. They indicate provision that the LA
expect settings/schools to make for learners with regard to:

9 Early Years Foundation Stage (pre Reception)
1 Cognition & Learning
0 Moderate/General Learning Difficulty
0 Specific Learning Difficulty
 Communication & Interaction
o ASD
0 Speech, Language & Communication needs
Medical Needs
Physical Impairment
Sensory Impairment
0 Hearing Impairment
o Visual Impairment
0 Multi-sensory Impairment
1 Social, Emotional and Mental Health

E

For each group of students detailed information is given about the LAs expectations, in
terms of:

1 Impact of SEN on learning
1 Quality teaching strategies and specialised adaptations
1 Relevant information & assessments

The descriptors are intended to be indicative; they are not an exhaustive list. A learner need
not be experiencing all the needs described for consideration to be given to whether they
have needs which will be appropriately supported at a given level.

Some of the needs described may not, individually, warrant intervention, but they may be
significant in conjunction with other needs. Schools may find a learner has needs across a
number of the headings, or a cluster of needs under one heading.

The descriptors are designed to support schools to gauge the levels of support they need to
arrange for children before applying to the High Needs Block for additional funding. For
children in the Early Years Foundation Stage (Reception) in schools, schools may find it
useful to refer to the Descriptors for the Early Years Foundation Stage &arly Years Block, as
a tool to support their practice.

It is not intended that the Descriptors should be read as a whole document,
but rather that they are a reference resource according to the area of need or
age (early years).
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SENDESCRIPTORS Early Years Foundation Sage (pre Reception)

Normal Entitlement for all child renz Early Years Block Funded

Most children will be able to participate in an ordinary setting and make progress through the Early Years Outcomes and the Early Learning Goals through
high quality provision, referred to as Quality First Teaching (QFT) which includes effective differentiation. &Quality First Teachingd eams appropriately
planned, quality experiences and provision, built on observations of children®& starting points and interests in order to develop their learning. Sensitive
interactions are essential to support this.

Description of child i Entitlement for All Children, funded through Early Years Block

Play Cognition &
Learning

Social, Emotional &
Mental Health difficulties

Sensory and/or physical
needs

Communication & Interaction

Social Interaction

Communication

Evidence of some delay in
meeting expected
milestones

Under 2 years i 6 months
delay

3 yearsi 12 months delay
4dyears 1 18 months delay

Some short term difficulties
settling into setting

History of fluctuating
hearing loss.

Mild hearing loss (no aids)
Unilateral hearing loss.
History of conductive
hearing loss/ mild hearing
loss/ wears aids

Some difficulties following
social norms, for example, eye
contact, turn taking and
conversation

Child& expressive and or
receptive language is showing
some delay (age to be taken
into account)

Some evidence of repetitive
play, restricted interests
and limited imaginative

play.

Some short term
unexpected behaviours

Glasses and needs
encouragement to wear.
Needs to wear an eye
patch.

Some visual difficulties/
loss

Some difficulties speaking with
adults outside of the family.
Some withdrawal from the
company of others

Immature speech sounds
Requires repetition, slow pace
of language and use of key
words for example, intelligible
to familiar adult, verbal or non
verbal.

Some difficulties regulating
own emotions and
recognising those of others

Some combined hearing
and visual loss

Limited ability to tolerate social
interaction (age to be taken
into account)

Some difficulty speaking with
adults outside of family.
Some withdrawal from
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which may be evidenced by
some difficulties in taking
turns, sharing and social
interaction (age to be taken
into consideration)

company of others

Short term withdrawal from
activities/ changes in
behaviour and play/
increase in anxiety levels

Accessible information
and support where English
or signing is an additional
language

Higher than usual levels of
anxiety at times of change
(routine/environment/people)

Seeks frequent reassurance
from adults

Physical or medical
difficulties that require
specialist medication or
equipment or some adult
support, for example,
gross or fine motor skills,
or asthma

Some difficulties following
adult directed activities

Accessible information and
support where English/signing
is an additional language

Reluctant to explore
activities or try new ideas

Not reliably toilet trained
(age to be taken into
consideration)

Some difficulties with self
help skills, for example,
dressing, meal times

Page 17
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Arrangements

Stories:
1 short, well-illustrated and read with enthusiasm by adult.
9 use of props/story sacks etc
9 story group kept as small as staffing resources allow

Instructions:
1 repeated and accompanied by gestures or pictures.

Adults:
9 tojoin in with an activity the child has selected and play alongside
1 receptive and give time to children having difficulties speaking or who need time to understand and process thinking

Group work:

1 within key worker groups

1 for planned activities according to themes identified within curriculum plans
Resources: pictures for labels and picture/visual timetables
Timetable: adults to be part of imaginative play activities to support and extend play
Support: turn taking, possibly using group games
Make arrangements for drug administration in line with Health & Safety policy
Provide accessible changing facilities and staff available to deal with accidents

Focussed teaching for all children delivered in small groups throughout the day

Ratios: required for registration maintained throughout the day. In schools and settings where practitioners are given breaks, the head teacher or manager
should make appropriate arrangements to ensure that the staffing levels are maintained.

SEN Descriptors September 2014 Page 18



Additional documents as required:
9 Individual health care plans.
1 Individual risk assessments.

Speadfic individ ual support funded from within the settings own resources

Description of child i Specific individual support expected for children with additional needs, funded from within the settings own resources
although enhanced with the support of external professionals i Early Years Block funded

Play Cognition &
Learning

Social, Emotional &
Mental Health difficulties

Sensory and/or physical
needs

Communication & Interaction

Social Interaction

Communication

Significant delay in
reaching milestones

Under 2 years i 6-12
months delay

3yearsi 121 18 months
delay

4yearsi 1871 24 months
delay

Significant separation
difficulties that persist

Moderate to severe
hearing loss, wears aids

Frequent and significant
difficulties following social
norms for example, eye
contact, turn taking,
conversation

Child& expressive and/or
receptive language is showing
significant delay and/or
disorder requiring support from
SALT, for example, little or no
speech or signing (age and
first language to be taken into
consideration)

Evidence of frequent
repetitive play, restricted
interests and significant
difficulties with imaginative

play

Reluctance to engage with
activities by withdrawing or
challenging behaviour

Moderate visual
difficulties/loss

Moderate multi sensory
loss requiring adult
support to teach and
manage learning with the
support from outside
agencies.

Persistent and significant
difficulties forming
relationships which may be
evidenced by lack of
recognition of self and others

Additional support required to
teach and manage alternative
communication systems which
may involve support from
outside agencies
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Evidence that the child has
difficulties retaining
concepts over time.

Significant and frequent
unusual behaviours
requiring adult intervention

Physical /medical
difficulties that require
varied and extensive
equipment and adapted
resources and regular
support

Significant difficulties
understanding social
boundaries and play and other
activities

Loss of previously

demonstrated communication

skills specifically spoken or
signed.

Child beginning to lose
skills

Significant difficulties
regulating own emotions
and recognising those of
others which may be
evidenced by persistent
significant difficulties in turn
taking, sharing and social
interaction

Physical independence is
impaired and requires
input or programmes from
relevant professionals

Persistent significant
difficulties in tolerating social
interaction and, or
inappropriate attempts at
interaction or actively
withdraws over a period of
time.

Frequent withdrawal from
activities and significant
changes in behaviour and/
or play and frequent
increase in anxiety level.

Significant physical/
medical difficulties that
require close monitoring to
ensure well being/ safety

Significant, frequent high
levels of anxiety at times of
change (routine, environment,

people)

Attachment to key carers
not securely established.

Frequent and significant
difficulties in following adult
directed activities

Significant concerns raised
regarding poor growth,
weight gain/loss, social ,
mental and emotional
health that require advice

SEN Descriptors September 2014

Page 20




from outside agencies an
are impacting on the child®
development.

Arrangements

As above +

Individual targets set and reviewed every 6 weeks

Flexible and differentiated curriculum to support individual targets
Assessment and monitoring by key person, supported by SENCo
Support and advice from external agencies to inform on going, more intense programmes
Staff training on specific SEN issues/needs

Increased differentiation of activities/materials to support specific targets
Individual visual timetables and behaviour support materials

Increased use of visual timetables

Specific environmental adaptations for physical and sensory needs
Specialist ICT equipment to ensure curriculum access

Staffing ratios in excess of minimum for parts of the day

Some dedicated individual support time for children.
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Higher Needs, Requests for Access to Individ ually funded arr angements from High Needs Block for those currently funded
thr ough Early Years Block

The majority of children with learning, developmental and/or other difficulties will have their special educational needs suitably addressed by arrangements in
previous stages.. There will, however, be some who continue to experience a much higher level of difficulty than their peers in making progress in the Early
Years Foundation Stage.

Where, despite continuing intervention, this turns out to be the case, the setting may submit evidence to the Local Authority to request funding from the
Higher Needs Block where any of the following apply and the child& needs are in line with the high needs descriptors on the following pages

The child& current rate of progress is of constant concern, despite receiving appropriately structured early education experiences, and the gap between
his/her performance and that of his/her peers continues to widen.

1

Revision of the differentiated provision for the child® education has not resulted in the expected progress towards achieving learning and/or
developmental targets as determined by the review of individual targets or specific information from involved professionals.

Evidence of the child continuing to work at levels consistently below those expected of children of the same age.

Individually administered assessments over time by the early education practitioner and/or SEN Co-ordinator (SENCo) and external professionals,
together with discussion at reviews, indicate that a request for additional resource from the Higher Needs Block is appropriate.

Evidence of the child displaying social, emotional, and mental health difficulties which persistently and severely interfere with his/her learning or that of
the group, despite the implementation of an individualised behaviour management programme and appropriate modifications to the learning
environment.

Evidence of the child experiencing sensory and/or physical difficulties to the extent that he/she continues to require specialist equipment or regular
visits for very high level intervention or advice by specialist practitioners.

Evidence of the child experiencing ongoing communication and/or interaction difficulties, impeding his/her development of social relationships and
causing severe barriers to learning.

A consensus of those who teach the child and an external professional, in partnership with his/her parents, that the gap in levels of development is
continuing to widen between the child and those of a similar age and that targets have not been met.
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Description of child i Higher Needs, Requests for Access to Individually funded arrangements from High Needs Block for those currently funded

through Early Years Block

Play Cognition &
Learning

Social, Emotional &
Mental Health difficulties

Sensory and/or physical needs

Communication & Interaction

Social Interaction

Communication

Severe delay in reaching
milestones

Under 2 years i more than
12 months delay

3 years i more than 18
months delay

4 years T more than 24
months delay

Severe attachment
difficulties affecting
development

Severe or profound hearing loss
that has a severe impact on
development

Persistent and severe
difficulties following social
norms

Child& expressive and or
receptive language is showing
severe delay requiring support
from SALT

Evidence of persistent
repetitive play, restricted
interests and severe
difficulties in imaginative
play.

Unable to sustain activities
without significant ,
consistent adult attention
and intervention

Severe visual loss which requires
continuous support for mobility
and self help skills

Inability to form
relationships which may
be evidenced by no
recognition of self or
others

Child has limited
understanding of what is said
or signed (age and first
language to be taken into
account)

Evidence that the child has
significant difficulties
retaining concepts over
time.

Persistent, unpredictable
extremes of demanding
behaviour which affects the
child& safety and that of
others

Severe multi sensory impairment
with severe impact on
development

No understanding of social
boundaries in play or other
activities including social
interaction

Intensive support required to
teach and manage alternative
communication systems
involving outside agencies

Child consistently losing
skills.

Persistently presents a
significant danger to self

Physical or medical difficulties
that require specialist equipment,

Unable to tolerate any
social interaction other

Sustained loss of previously
demonstrated communication
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and others and destroys
materials

adapted resources and position
changes and a high level of adult
support.

than in meeting own basic
needs

skills specifically spoken or
signed.

Totally withdrawn from
activities over a period of
time and severe changes in
behaviour and play/
frequent high anxiety levels

High levels of adult support for
self care needs

Severe medical difficulties that
require controlled medication and
intensive intervention throughout
the day

Activities remain at
sensory motor, self
stimulatory level or are self
absorbed/repetitious to the
exclusion of other
activities. Child may be
frequently overwhelmed

by sensory stimuli

Severe and persistent
difficulties regulating own
emotions and recognising
those of others which may
be evidenced by :

Long term severe difficulties
in social interaction which
prevent learning

Physical/medical difficulties that
put the safety and well being of
the child at severe risk and
require intensive monitoring

Adults may need specialist
training to support
physical/medical needs

Severe and persistent
levels of anxiety requiring
intensive support to
enable emotional
regulation

Child may have suffered
from acute trauma, or
abuse which renders them
extremely vulnerable and is
impacting on the child&
development. Needs a high
level of multi agency
involvement over a
sustained period

Continuous loss of physical skills

Severe and persistent
difficulties in following
adult directed activities

Page 24
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Arrangements for a child at this level will be highly individualised.

When considering a delay think about a best fit model with regard to the Early Years Outcomes age/stage bands and the chronological age. A
child who is identified at working eighteen months plus, below their chronological age of 3 or over is showing a severe delay.
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COGNITION AND LEARNING
DESCRIPTION OF NEED

General Learning Difficulties (G.D)

Themajority of studentswith leaming difficulties will be identified earlyin their school career. Inmost cases, they will have difficulty acquiring basc numeracy andliteracy
skils andmay have commensurate speech andanguage difficulties. Theymay well find it hard to deal with abstract iceas andto generalisefrom experience. Some may
also have poor social skillsand may show signs of emotional and behavioural difficulties.

Students subject to curriculum enhancement through targeted nitiativessuchasEarlyLiteracy Sipport, Additional Literacy Support or CatchUp should not be ategorised
as havingyeneaal leaning difficulties, unlessthere isevidence of indicators asoutlined bebw in their profilesof attainment;

1 Re®urcesneedingto be deployed whichare adlitional to or different from those normally available to the students inthe sdoal, through the differentiated
curriculum;
Cansigently evident problemswith regad to memory and reasaning sKills;

Cansigently evident problemswith processing, organising and co-ordinating spokenandwritten language to aid cognition;
Casigently evident problemswith sequencingandorganising the stgpsneededto complete tasks;

Casigently evident problemswith problem solvingand developing concepts;

Cansigently evident problemswith fine andgrossmotor competencieswhich sgnificantly impair accessto the curiculum;

Cmsidently evident problemswith understanding ideas,conceptsand experienceswheninformation cannot be gained through first hand sensory or physical
experiences.

=A =4 =4 =4 =8 =4

Spedcfic Learning Difficulty (SpLD)

Srecific Leaming Difficulty is the overallterm usedto descrbe adevelopmentalcondition that causes problemswhen using words— dydexia andoroblems ushg symbols—
dyscalclia andsome other developmental problems.

Dydexia isthe commonesttype of specific leaming difficulty that students arelikely to experiencewith about 10%o0f the population having some form of dyskxia.  yslekia
is present when fluent andaccuate word identification (reading) and/ or speling do not develop or do sovery incompletely or with great difficulty. Thisfocuseson literacy
leaming at the ‘word lev eand impliesthat the problem is severe and persigent despite gpropriate leaming opportunities. It providesthe basisof a staged asgssment
through teaching. ’ ( BsrchidogicasSbeiety, 2000: Dyskxia, Literacy and Psychological Assessient.)

Short-term memory, mathematics, concentration, personal organisation and speakingmay be affected.
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The efedsof dyskxia canargely be overcome by support and the use of compensatory strategies.

Students withspecifidearning difficulties fal to acquire levelsof skills insome subjectscommenaurate with their peformancein others,despte good attendance and
health, sati$adory attitudesto learning andsound teaching. They may find difficulties particularly frustrating if they become anobstacle to the development of leamingin
other areas.Low self-eseem, poor concentration andbehavbural difficulties canariseas aconsequence.

Other agedsof the development of these studentsmaybe inline with the majority of studentstheir age.lt is, however, possible for dyslexiato be present dongside other
leaming disorders,thus aeating different complexities of specialneed.

Normal school entitlement for pupilswith C&Ldifficulties: Provid ed from AWPU NB Italicsindicate specificto SAD)

Impact of Condition on Learning

Quality Teaching Strategies/Specialised Adaptations

Relevant Information/Assessments

Levelsof attainment that are generaly lower
thanthose of their ageequivalentpeers.

Same difficulty in aquiring skils, notably in
language, literacy, numeracy skils (or eary
developmental kills).

May be dower to use, retain andapply everyday
concepts thanage equivalent peers.

May have mild levelsof sensory impairment or
fine motor skills,mayneedtime alowed for
mobility issies,may have difficulties rdatedto
behavour, sodal or emotional issiesand need
some help with these.(also true for LD
Average or above kvels ofreasming/ ability with
evidence of digrepanciesbetweenattainments
in different core subjectsor within one core
subject of he NC.

Differentiation to ensure the development of literacy,
numeracy, expressve language, communication skils,
minimise behaviour and emotional difficulties and promote
appropriate interpersonal skills withother students.

Taskswill need to bedifferentiated by
levd/outcome/pitch/ paceand grouping, particularly in areas
whereliteracyskils are required.

Staff areskiled at adjusting the paceandorder of activities
in order to maintain attention.

Staff awae of implications of mild sensory impairment, fine
motor skil development and medicalissues.

May benefit from focussed/ small group teaching support at
some points during the week.

Students have regular opportunitiesto evaluate their
performancein leaming activities.

Stuude n t s-assesneeiit foutinely usedto set
individual leaning targets.

Rull indusionin all stool assesments, statutory
assesment andtasks. Parent/carer involvement
through normal school policy arrangements.

GeneralWwhole schoal training,
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May be untidy, poor handwriting skils,low
speling soores.

SENsupport for pupils with C&L difficulties: Provided from school® delegated budget (NB Italics indicate specific to SHD)

Impact of Condition on Learning

Quality Teaching Strategies/Specialised Adaptations

Relevant Information/Assessments

Will have low attainment refleded inlevels
typical of two-thirds of chronological agg;

May alsobe socidly andemotionally immature
and havelimited interpersonal skils;

Will have difficulties with written andoral
communication;

Enmerging evidence ofdifficulties intasks
involving spedfic abilities suchas segencing,
organisation or phonological or short-term
memory abilities;

Low level dfficultiesin theacquisition and/or use
of languagg;

Very edfic difficulties (dyslexia,dyspraxia)
affecting literacyskils, spatial and perceptual
skils and fine and/ or grossmotor skils,

Spnificant and persstent difficulties inthe
acquisition of reading, writing, spelling or

Staff dle to incorporate programmesrelating to sensory
impairment, fine motor skils and mobility andmedical
procedures.

Useof multi-sersory teaching strateges, afocuson
phonological awaenessor motor skils programme.

Supyort for:

1 Developing language and communication skills

1 Developing listening andattention skils

1 Graup work ontargetsrelatingto provison mapfor
basic skills

9 Practtal work with concrete/visual materialsto
establishconcepts andskils

1 Revision andover learning.

Hexible grauping arrangements willprovide opportunities
for:
9 Accesgo curricuum andsupport groupswhere
studentsare working with peers atsimilar levels
9 Accesgo grouping that enables studentsto work with
peerswho will provide good role modelsfor language
and communication skils and for co-operative and
indeperdent application to task.

Leaning materials and resources to help remove
barriers to leaming are available in school or on loan
from outside agecies.

Regilar liaison between external professonals and
sclool staff in relation to specifc programmes and
targets.

Parent/carer to be involved in the formulation,
monitoring andimplementation of targets.

Arecord will be kept of consutation with external
professonals, ifthey areinvolvedwith the student.
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number skills, which do not fit his/her general
pattern of learning and performance.

May have moderate andpersisent difficultiesin
the aquisition and/or use of language, literacy
and numeracy skils which affect progressin
other areasof the aurriculum.

May alsohave difficulties with other arease.g.
motor skils, organisation skills, behaour, social
or emotional isslesand multi-agency alvicemay
be required.

May also have difficulties with sequencing, visual
and/or auditory perception, co-ordination,
concertration or shart-term working memory

May have poor learning habits andconcentration
difficulties, be poorly motivated andresstantto
leaming.

9 Utilisationof appropriate materials for students with
PLD;

1 Accesdo peersupported leaming through Buddy
schemes;

Preand post tutoring in subject edfic vocabuary.

Effective spellng strategieswhich include sylabic spelling
approaches. Reglar provision of aubject edfic speling lists
and spedalist dictionaries.

Stratedesto support weakspatial and perceptual and
memory skils.

Stratedesto support problem solving, andability to
sequenceleaming stepsto taskcompletion.

Alternative formsof recording which enablesthe student to
demonstrate knowledge without the requirement for
extended written work.

Support for study skils and work planning, mind mapping
techniques etc.

Support to develop personal organisation in respase to
timetabling and managing posses&ngequipment.

Intervention strategesfor the regular specialst delivery of
socialskills rogramme insmall group settings e.g. S$cial
Storiesrole play.

Arrangementsto extend student particpation within the
curriculum, to prevent disaffection and promote
engagement with school work, independent learning and
selfmonitoring.
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Accaessto the High Needs Funding (C&L)

Themajority of studentswith generalor specificleaming difficulties willhave their speciakducational needs suitably addressed byarrangementsin sdool. Therewill,
however, be some who continue to experiencea much higher level of difficulty thantheir pee's inmaking progressin their education. Same of these studentsmay ako
havedifficultieswith sensory, physical ormedical reeds anda stong co-ordinated approachbetween a rarme of professonal agencies maybe required.

Impact of Condition on Learning Quality Teaching Strategies/Specialised RelevantInformation/Assessments
Adaptations

GLD:The gapbetween thestude nt ’ s Highly individualised learning programme The stdent’ s fopmanceis amongstthe lowestattaining 2% of
erformanceandthat of his/ her peers is developed by the SENCo with support from i

p p his/her age group.

significantly wider thanwould normaly be ex_ternal professionals as required which

expeded for students of his/her age. evidences: Application to High Needs Panel by completion of on-line form.
$LD:The stule n tdiffigilties inacauiring T Advice from external professionals,

expedted lteracyand/or numeracy skills are Interventions implemented and impact on
A , progress.

significantly greater andmore persigent than 1 Planned strategies to support the individual

would normally beexpeded for studentsof student with expected outcomes.

his/her age.
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COMMUNICATION & INTERACTION

Autistic Soectrum Disorder

DESCRIPTION OF NEED

Students with Autistic Soecrum Disorders experience difficulties typicdly falling within atriad of impairments affecing social nteraction and relaionships, social
communication, flexible thinking, behavour and sensorychallenges. Theimpairmentswithin the autistic spectrum may vary widely in terms of severity and the way they
manifest themselves. Autistic spectrum disorders occur acrossa wide range of abilities and mayalsobe found in combination with other difficulties.

Same of the characteristic difficulties students experiences mclude:

= =4 =4 =4
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Difficulties in understanding socialsituations and regponding to normal environmental cues,

Difficulty in intuitively sensing other people ’fezling and intentions;

Inappropriate or limited socialinitiative and problemswith estallishing and maintaining reciprocal rebtionships;

Rigidity of thinking and a tendencyto follow personal agendaswhich are not easilyamenale to adult direction with an absenceof awarenessof the needs or

emotions of others;

Difficulty with open-ended or unstructured situatons and with change;

High suscepthility to anxiety andstress;

Limtationsin expressve or creative activities extending to obsessive interestsor repetitive activities;

Impaired use of language, either expressve or receptive, which may include odd intonation, literal interpretations and idiosyncratic phrasesand may extend to
more bizare expressive forms and limited expressia, reducing the potential for two-way communication. Good vocabulary may lead othersto overestimate the
true level of understanding;

Difficulty in processing and navigating environmernts; eg. transitioning from activities, rooms, year goups and schools;

High susceptbility to hyper/ hypo sensitivity.

For all students with autistic spectum disorders, the expedations associated with change that may require contact with more people in a wider range of social settings,
maycompound their exiging difficulties and maketheir speciaheeds more complex.
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Nor mal school entitlement for pupils with ASD : Provided from AWPU

Many studentswith autistic spectum disorder will be able to partidpate in mostagpeds of anordinary clasroom andmake progresswithin the curiculum but may need
some sipport through effective QFTandwavesof intervention.

Impact of Condition on Learning Quality Teaching Srategies/oecialised Adaptations Rekvant Information/ Assessments
T Mild sodal difficulties .Abletoworkon | T Wholesdool awarenessand understanding of A and 1 Effectve home/school liaison
sametasks agpeerswith some additional its implicationsfor the curriculum.
support. Able to learnin the whole dass 1 Studentspagoral care needs aremet
group. Interested in peersand wants to 1 Tasksnay needto be differentiated by .
have fiends kut needs hédp with this level/ outcome/ pitch/pace and grouping. Ageds of 1 Stdents hav_e reglar opportunities to
structured teaching (TEAODCH) may behelpful. evaluate their performancein leaming
f Student repondsto planned straeges. actwities.
9 Staff areskiled at sdecting appropriate methods and ,
1 Sudent may bedeveloping materials irto their leson plans toensure access aqoss T Sude nt s-assesnet foutinely usedto
understanding of their difficulty andcan the aurriculum for student with individual needs. set individual leaming targets.

manage their levels of occasional mild
anxiety andsensory needs. This wil
dependon the student, their age,
cognitive avility andtheir autism.

SEN Descriptors September 2014 Page 32



SEN support for pupils with ASD : Provided from school & delegated budget

Impact of Condition on Learning

Quality Teaching Srategies/ Yecialised Adaptations

Rekvant Information/ Assessments

The stulents dificultiesthat maypresentin
either the home and/or school may include:

inability to interpret sodal cues,

poor social timing,

lackof socialempathy,

rejection of normal body contact or
unawarenes®of otherpeopl e ’ sonab ¢
space,

1 sensay reactionsto body contact,
difficulties maintaining appropriate eye
contact,

lackof social conversaion skils,

literal useandinterpretation of speech,
rigidity andinflexihility of thought
proceses,

resistarce to change,

solitary play andunusually focussed
special nterests.

1 mayhave issiesrelatingto health and
personal care issies

=A =4 =4 =4
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The stulent canexhibit highly atypical behaviour,
suchas:obsessive, challenging and/ or withdrawn
behavours, an nappropriate useof language,

abnormal responsesto sensory experiences and

Studentsmayneedaccesgo:

Hexible teaching arrangements;

Help in aquiring, comprehending and using language;

Helpin articulation;

Helpin aquiring literacy sklls;

Wherenecessaly, helpin using low level aternative

meansof communication;

T Support in using different meansof communication
confidently for a rarge of purposes,

T Support in organising and coordinating oral andwritten

language.

Withdrawal fcilities provided for timesof stress.

Opportunities for the development of socialinteraction

and communication skils

= =4 -4 -8 -9
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Staffto monitor studentsduring break imesandlunchtimes
and havestrategiesin place to reduce anxiety during
unstructured times.

Qurricular language will benefit from* s folding  peogdes.

Additional acessto |.T.may benecesary.

The stulent may needconsiderable preparation for changes
in routine.

Staff dle to monitor andassesdor accesgo special
exam arrangemerts.

Strategessuchas Social Soriesmay beusedto
promote socialsuccess appropriate behaviour.

Multi-agency advce may be required through the CAF
or diagnostic process.

Multi-agency sypport maybe required due to overlap
of educational, sodal or health needs.

Parent/carer to be involved in the formulation,
monitoring andimplementation of targets.

Useof ahome-sdool diary to aid communication.

Staffhavereceived focused training on the speciic
implications of the effeds of Autism on the student.

The stulent may needanindividual risk asessment.

A record will be kept of consutation with external
professonals, suctas he Autism Team, Elucational
Pg/chdogists, CAMHSor Soeech &Language
Theraists ifthey areinvolvedwith the student.
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signs of distressrequiring significant
adjustments.

Provison maptargets will be addressedthrough individual,
small group andclasswork within the curiculum framework.

Strategesusedto facilitate transfer fom one school/t eacher
to another, mayinclude passports,one page profiles,a
familiarisation book of photos of the new environment, a fle
of coping strategesequipment andsodal gories.

Structured programmes of work mayneedto be clearly st
out via avisual imetable.

There $ould be consigtency within the clssioom in terms of
organisation, structure, routines,space and place.

Student may need accessto a workstation andequipment for
Augmentedand Alternative @mmunication (AAC)e.g. Pictue
Extange Communication Sysem (PEQ (2:1 ratio maybe
necessay inearlystage$, signing or due to sensay
integration difficulties.

Cmsideration mayneedto be givento the physical
environment
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Accessto the High Needs Funding (ASD)

Themajority of studentswith autistic spectum disorders willhave their specialeducational needs sutably addressedby arrangementsin mainstreamclassooms
supported, if necessary asdescrbed ebove, bythe school detecated hudget. There will, however, be some pupils who continue to experienceamuch higher level of
difficulty thantheir peersin making progressin theireducation. These situations may occurwhen, despite carefuly planned andexecuted interventions by the school, the
student continuesto havedifficulties with communication, interacion andimagination whichimpede hisor her acessto the curriculum. Thedifficulties are more cleaty

evident andsevere: impaired language development, rigidity andinflexikility of thought and behaviour, difficulties with social interacion and communication andsensory
isaues.

Impact of Condition on Learning Quality Teaching Srategies/oecialised Adaptations Rekvant Information/ Assessments

I The stulent’ impaired social development, Highly individualised leaning programme developed by the Bvidenceof recognised aitism specific nterventions

rigidity of behaviour andthought and SHECo with support from external profesgonalsas required having beenattempted or implemented.
communications are enduring, consigently whichevidences:
impeding his/her leaming and leadng to Application to High NeedsPanel by completion of on-
severe difficultiesin functioning. 1 Advice fom external professimals,interventions line form.
implemented andimpact on progress.
1 Revision of the differentiated claseoom 1 Planned strategiesto support the individual student
provigon for the student’s education hasnot with expeded outcomes.

resuted in the expeded progresstowards
achieving learning, pestoral and social
interaction targets.

1 Inrespectof receptive and expressve
communication and social interaction,
evidence of the student's needfor a
sysematic programme to develop his/her
understanding of verbal and non-verbal
communication.

1 Bvidenceof sigiificant difficulties persisting
for the stuwent as aresut of his'her
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inflexibility and/ or intrusive obsessonal
thoughts.

1 Bvidenceof ahigh priority having to be given
to the managementofthestude nt ' s
behavour in the panning of most classoom
activitiesand the organisation of his/her
leaming environment.

9 High levelsof anxiety are begnning to impact
negatiwely on attendance (below 85%).
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Speech, Language and Canmunicati on Difficulties (SLCN)

DESCRIPTION OF NEED

Stuudentsmayexhibit a range of difficulties with speech andlanguage, some of which will resolve asthe student develops. Most students, with more sigificant and
enduring speech ad language difficulties, will have beenidentified through Health Servee sprogrammesprior to school ertry.

Forsome students, suchdifficulties maybe confined to problems with their production of speech.For others, itmaybe hardto find the right words or join them together
mearingfully inexpressive language. They may have problems incommunicating through speech and other forms of language useand mayfind it hard to acquire language
and expresghoughts andideas. Tiey mayexpelience difficulties or delays inunderstanding or responding to verbal cuesfrom others,or in underganding andusing
appropriate language for socialinteracton.

In someingtances,a persitent failure to communicate effectively with othersmay gve riseto feelings of frustration or anxidy. Thesefeelings mayin turn leadto some
behavboural difficulties and/ or deteriorating sodal rebtionships with peers andadults alike.

The factthat the sudent may speak and understand English as an dditional language doesnot in itself congtitute a spesch and language difficulty. It isimportant to note,
however that different languageshavedifferent structure/ phonologieswhich can someimes caise initial short term difficulties.
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Nor mal school entitlement for pupils with SLCN: Provided from AWPU

Many studentswith speech language and communication needs wil be &ble to participate inmost aspects of an odinary classoom and make progresswithin the
curriculum but may need some sipport through effedive QFT andvaves of intervention

Impact of Condition on Learning

Quality Teaching Srategies/ ecialised Adaptations

Rekvant Information/ Assessments

1 Speech is nderstood by othersbut has
some immaturities,whichat times
interfere with the acquisition of literacy
and/or creae mild socialdifficulties.

1 Needssome encouragement to take responsbility

for own leaming andto collaborate with peersin
curriculum activities.

Needs some sipport to listen andrespond to

Effecive home/school liaison
Stuudents pagoral care needs aremet

Studentshave regular opportunitiesto evaluate
their performancein leaming activities.

1 Comments and questions often indicate
an initial difficulty in understanding the
main points of discus#ons, explanations,
information given, ina whole class
situation.

I Sametimesdevelops & explains own
ideas cledy, but sometimesneeds

support:

0 Tocontribute sucessfuly to
disaussionabout imaginary and
factualactvities

0 Tousevocabulary preciselyand
effectively

longer explanations, gories, seuencesof
information in whole classsituation.

Same differentiation of speaking, understanding,
listening tasksto allow accessto the curiculum.

Staff areaware of the implications of mild sensay
impairment, perceptual impairment, fine motor
skilldevelopment and medicalissues.

Stude n t s-assesneeiit foutinely usedto set
individual leaning targets.

A eech and language specidist mayhave
assessethe stude n tprogeess &d the student
may be attending the local health clnicto
recave eech and language thergpy. At this
stage he speech andanguage thergoist will be
working mainly inconjunction with the
parent/carer. There may be some low-level
contact between speechand language therapist
and the sdools.
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SEN support for pupils with SLCN : Provided from school & delegated budget

Impact of Condition on Learning

Quality Teaching Srategies/ ecialised Adaptations

Rekvant Information/ Assessments

1 Difficultiesin using language forlearnng
and/ or socialinteraction, although other
areasof expressve language gppearto
be age-appropriate. Thestude nt ' s
respansesto verbal and non-verbal
communication are ofteninappropriate.

9 Difficultiesimpact on access to
curriculum without school based

support.

1 Teadting methods mayindude the useof visual
aids, signalling and signing to support
understanding in les®ns

1 Theremay needto be gecific teading of
vocabulary, comprehension andinference,useof
language, sentence structures, thespeechsound
sysem, sequencing andactive listening skils.

T Stratedc use of equipmentto sustan leaming e.g.

Staff dle to monitor andassesdor accesgo special
exam arrangemerts.

Multi-agency advce may be required through the CAF
or diagnostic process.

Multi-agency support may be recuired due to overlap
of educational, sodal or health needs.

Parent/carer to be involved in the formulation,
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1 Student may show amarked discre@ncy
between atainment levelsin English
and/or other core subjects.

1 Student may show underachievementin
a number of curriculum areas, not
predicted by referenceto his/her general
ability.

1 Student may exhibit difficult-to -manage-
behavbour in avariety of learning and/ or
social settingswithin the <hoaol.

9 Sgnificant speechor language difficulty
prevents acessto a large part of the
National Gurriculum.

I.T. andaudiovisual equipment

There $ould be staff training regarding the
characteristics of ssudentswith SLCMindthe
impacton curriculum access.

Thephysicalenvironment should be methodicdly
organised,well defined and labelled and conducive
to good listening andattention.

Graupings in classhauld provide opportunities for
peer sipport, the development of sodal
understanding andinference, together with
structured opportunities for conversation.

Thegrouping arrangements shauld be used flexibly
to promote independent learming.

Verbal instructions, explanations require
simplification andvisual or experiential support.

Individual support for specific skill
development/reinforcement

Mainstream classor set with accesgo individual
and small group tuition within the classoom
and/ or periods of withdrawal.

monitoring andimplementation of targets.

Staffhavereceived focused training on the speciic
implications of the effecs of . CNon the student.

A record will be kept of consutation with external
professonals, suctas the Educational Ps/chdogistsor
Seech &lLanguage Theraists if they are involvedwith
the student.
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Accessto the High Needs Funding (SLCN)

Impact of Condition on Learning Quality Teaching Srategies/ ecialised Adaptations Rekvant Information/ Assessments
1 The stwlent’ srogrpss itmany areasof | Highly individualised leaning programme developed by Application to High NeedsPanel by completion of on-
the aurriculum, notably literacyand the SECGo with support from external professonalsas line form.
numeracy, issignificantly and specificdly | required which evidences:
impededby hisher speechand language Wide multidisciplinary team involvement may be
difficulties. 1 Advice fom external professianals, hterventions required.
o _ implemented andimpact on progress.
T There isa sgnificant discrepancy f  Planed strmtegiesto support the individual SLTmaybe directly involved.
between thestudents expressie

student with expected outcomes.
Highly individualised anddifferentiated provison is | Standardised assssmentsand/ or diagnostictests from
required to be made directly by external other external professonals induding medicalare
professonalswho are pedialists inthis field. required.

language and verbal comprehensgon q
skils, or between hs/ her language and
cognitive abilities.

9 Despie implementation of relevant
teaching programmesfunded fromthe
sclool ' $egatke ludget evidence
from reviews showsthat they have not
enabled him/her to make expected
progress.
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MEDICALNEEDS

A medical diagnosis or a disability does not necessaily imply a special educational need SE. It may not be necessay for the student with any particular diagnosis or
medicalcondition to have any form of additional educational provison at any phaseof education, high needs funding or an Education Health and CarePlan. It is the child@
educational needs rather than a medical diagnosis that must be considered.

Same students may have medcal conditions that, if not properly managed could hinder their accesgo education. The Equality Act 2010 statesthat public bodies must not
disciiminate and must make rea®nable adjustmentsfor disabled children and young people. The definition of disability in the Ejuality Act ncludeschildren with longterm
health conditions.

Students with medical conditions will include those with Asthma, Digbetes, Arthritis, Eplepsy, severe allerges, Incontinence, Eczena, Gystic fibrosis, Tracheotomy,
Cobstomy and lleostomy

The SENDode of Practice 2014 recognises that there is a sgnificant overlap betweendisabled children andyoung people and thosewith SEN. Children and young people
maytherefore be covered by both SENanddisability legslation.

For clildren and young people with medical needs schools must have regardsto the new DfEguidance: Supporting pupils atschool with medical conditions: Satutory
guidance for governing bodies of maintained schools and proprietors of academiesin England.

Normal school entitlement for pupilswith Medical Needs : Provided from AWPU

Impact of Condition on Learning Quality Teaching Strategies/Specialised RelevantInformation/Assessments
Adaptations

May meanoccasonal absence from sctool Differentiation may berequired to take acount of DfE giidance: Supporting pupils atschool with

slower pacein performing sometasks— maytire easly. | medical conditions: Satutory guidance for governing
Thecondition may influence tiredness and bodies of maintained schools and proprietors of
concertration levels. academiesin England.

Studentsmayneedaccesso specificitemsof small
equipment if medical conditions have resultedin minor
motor impairments.
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SENsupport for pupils with Medical Needs: Provid ed from school & delegated budget

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Medical condition maynecessitde supervison or
support for medication needs atspecific timese.g.
medication, diet, toileting

Progresswithin the curricuum maybe afeced by
condition or medication

May participate inmost/ all activities but at aslower
pace thatpeersor show signs of increasig fatigues
during the sctool day

SEN Descriptors September 2014

Accesgo word processors. Some imited itemsof
specialequipment andteaching approaces.

May needmore sipervision in potentially hazardous
situation e.g. sciere lab, swvimming, usihg PE
apparatus

Differentiation may berequired to take acount of
slower paceor to catch upfollowing periods of
absence.

Extrahelpmay berequired at timesin the school day,

e.g. dressig, undressng, steps, dairs.

Focussedupport via aProvison Map in place by
classform teacherto allow the studentsto catchup
following periods of abserce

Qiitable arrangementsmay be needed for
administration of emergency medication

SQuitable training to school staff or other emergency
measuesin school

Supervision of health and hygiene procedures.
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Medicalcondition will be generaly stade and under
control, but may need monitoring in stool andclose
liaisonmaintained with home

Sdtool curriculum promotespersonal cae and sdety
and school staffarrange and take responsibility for any
regular medical ntervention to be caried out

Risk asessment + emergency phn for medical
emergency

Teading staffandtherapist to assesschangng needs.

Input to the provison map/IEPmay be required from a
physiotherapist, occypational thergpist.

Cmsideration of concessbns for examinations etc
Soecific nformation on the causesand implications of
the medicalcondition mayneedto be circulatedto
relevant members of staff.




Accesdo alternative methods of recording if required.

Clasr subject teachersare regonsible for working
with the student on a daily basis, delering any
individual programmes.

Same additional support may be required at periods
throughout the day andsccialsituations suchas breaks
mayneedparticular atention.

Possibly teaching assgtant trained inmanaging care
needs.

Trahing in Manual Handling maybe necessry.

Differentiation required to accessomecurricular
areas.e.g. PEhandwritingtasks, umstructuredtimes
and environmental adaptation.

Acaessto the High Needs Funding (Medical Needs)

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Student hassevere difficulties withthe ability to
function indeperdently inthe sctool environment and
in their everyday life.

May require daly therapy and medicalintervention to
crucidly avoid pressuwe damage and maintain joint
integrity.

May have a ctronic condition, potential degenegtive
condition, newly acqiired condition or has speial
educational needs in aldition to phydcal dfficulties.
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Needs diferentiation of opportunity andextra timeto
accesshe curriculum.

Needs 1:1 adult support 100%o0f the time.

May needhelpto record work.

May needhelp eating and drinking.

May needadaptationsfor PE caiculum andall
practical sibjects.
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PHYS CALNEEDS

For some students with physical disabilities the only resource that will be required will be minor to moderate adaptations to allow access. This should always
be considered in the first instance, before resorting to other types of support.

Physical impairments may arise from physical, neurological or metabolic causes that only require appropriate access to educational facilities and equipment;
others may lead to more complex learning and social needs. For some students with the most complex physical needs the LA will consider a multi-disciplinary
assessment to be necessary. However for many students with a lesser level of physical needs, intervention at a school level of response will be appropriate.
Students with severe physical difficulties are normally identified at the pre-school stage. Exceptions to this would include students experiencing the result of
serious illness or accident, leading to a long term disability (which may or may not be permanent) or a degenerative condition.

Occasionally unforeseen or unexpected situations arise. A student may have an accident, undergo emergency surgery or perhaps break a limb. If this occurs
there is no pre-arranged programme in place and a plan should be put together and implemented to organise the student® return to school. The school may
need to put adult support in place for a short period.

If appropriate arrangements are not made, some medical conditions may have a significant impact on the student® access to educational opportunities, or on
his/her levels of attainment, and/or give rise to emotional, behavioural and social difficulties. The medical condition may, in itself, significantly impair the
student® ability to participate fully in the curriculum and the wider range of activities in school. Some prolonged conditions will affect the student® progress
and performance intermittently, others on a continuous basis throughout the student& school career.

Drug therapies may compound the problem of the condition and have implications for the student®& education. Medication may similarly impair concentration
and thus lead to difficulties for the student in the classroom. In some instances, students with potentially life-limiting conditions may have periods of
hospitalisation or frequent attendance at out-patients, emotional and behavioural difficulties related to their condition and associated restrictions on everyday
life because of the nature of the treatment required.

Nevertheless, the existence of a medical diagnosis or a disability in itself does not imply that the student in question has special educational needs.

A student with a particular diagnosis or medical condition may not require any form of additional educational provision in any phase of his/her education. In
the context of these criteria, it is the studentd special educational needs rather than a medical diagnosis that must be considered.

It follows, therefore, that some students may not require Education Health and Care Plans or school-based SEN provision but they have physical conditions
that, if reasonable adjustments are not made by the school, could hinder their access to education. The Equality Act 2010 states that public bodies must not
discriminate and must make reasonable adjustments for disabled children and young people.
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However, the SEN Code of Practice 2014 recognises that there is a significant overlap between disabled children and young people and those with SEN.
Children and young people may therefore be covered by both SEN and disability legislation.

Normal school entitlement for pupilswith Physical Needs : Provided from AWPU

Impact of Condition on Learning Quality Teaching Strategies/Specialised Relevant Information/Assessments
Adaptations

9 Hasphysicalneeds hut the student canbe The sbool will provide eadly made changesin the Rull inclusionin allstatutory asessments,scdool
indeperdent with someminor adaptationsto leaming environment, andprovide some assesmentsandtasks.
the environment. differentiation within the classoom. Generalwhole school training.

f Theteacher hagsoncernsbasedon observation | Caretil consideration givento the position of the
of some minor physicaldifficulties eg. motor student in theclassoom to allowfor maximum

control problems, hand eye co-ordination, indeperdenceof movement/ accessto
problems causing difficultiesin throwing, resourced equipment. Well structured curriculum plan
catdhing inP.E. in P.E.
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SENsupport for pupils wit h Physical Needs : Provided from school® delegated budget

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Medical condition maynecessitde supervison or
support for medication needs at sgcific imese.g.
medication, diet, toileting

Progresswithin the curricuum maybe afeced by
condition or medication

SEN Descriptors September 2014

Thefocus $ould be stool based, vith the aim of
helping the stulent to be afully integrated member of
the sdool community.

Withdrawals fom the class group shauld be keptto a
minimum, should only occur when commensurate with
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Annual Audt of environment for basc acessissues.

The sbool will needto consider the implications of the

Equality Duty for sclool visits andextra aurricular
activities




May participate inmost/ all activities but at aslower
pace thatpeersor show signs of increasng fatigues
during the sctool day

91 will have a defhed physicalor medical
condition that may besubject to regular
medicd/intervention;

1 will have needs tat mayimpacton their self-
esteem andsodal reltionships;

1 will have moderate difficulties in apects of
curriculum accesg(e g. wheeldair user);

1 will have some gross andfine motor difficulties.

Minor difficulties with spafal orientation;
T will make progress within the curiculum, but
at lower levels han may be expecedfrom
performance on taskswhere physicaldifficulty
has lessmpad;
will be indeperdent in most activities;
will be working at dower pace thanpeersor
signs of increasig fatigue during the sctool
day.

= =4

The stulent may:

1 usespecidist aidsrelating to their disahility e.g.
wrist splint;

1 utiliselimited, low tech gecidist equipmentto
enhancetheir curricuum acces;,

1 require limited adult assstance with practical
ageds of the curriculum or self help skils or
personal care.

9 utilisespecidist equipmentto ameliorate
difficulties with either curriculum or daily living

the stwent’” s restsandbe planned alove allelse as
anaidto his/herlearning and/or health needs.

Allowingfor the emphasisof the Provison Mapon
addresshgthe stude n tpHysicaldifficulties, the
provison overall should be informed byflexible
approadiesto whole aurriculum planning for individual
students.

Joecific sKi developmentor ameliorative activitiesin
support of targets may berequired.

Hexible support in school to include dressirg,
undressihg andtoileting. Appropriate toilet with haist
available if needed. hanging bed and shower as

appropriate.

Extratime provided to addressopportunitiesand
comprehensive resourcesfor motor skil developmert.
offered within the sdool curriculum

Therewill be focuson the educational implications of
the physicaldifficulty but there mayalsobe therapy
targeted at thesedifficulties

Additional acessto IT, sgcidist aids ad adgptations
maybe necessay to faciitate accessto the curriculum.

Casideration should be givento exam arrangements
Srecidist transport may berequired

Camsideration should be givento the identification of a
keyworker.

The sbool may need to makerea®onable adjustments
to its environment and same building adaptations may
be required.

Staff are ale to monitor progress anddemonstrate
understanding of fine andgrossmotor skills
development within personalised leaning targets

Staff dle to implement and manage changesand
adaptationsto the leaming environment

Advice fom external support agenciesshouldbe
sought to inform and/or guide curiculum adaptation,

Multi agency collaboration will usually beessential.

Saool will seekManual Handling Training from an
extemal provider

Therewill be thorough monitoring of student progress
in termsof effedivenessof the interventions arising
from the ProvisionMap.
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tasks;

require amedicalplan;

require a kevelof adult assstanceto acess he

curriculum, manage their condition, or move

with sakty around the environment;

1 exhibit fatigue, lackof concentration or
motivation due to their condition that has
having a markedeffect on classoom
performance.

=A =

Mogt students will require accesgo a base for therapy
or developmental programmesand/or special
arrangements for personal and hygiene needs.

Strategiesincorporating specific ativitiesto overcome
physicaldifficulties e.g. reducing written work.

Paceof teaching takes acount of possble fatiguesand
frustration experiencedby the student.

Casideration will needto be given to timetabling and
location of rooms.

Delveryof physotherapy programmes, support with
physicalaids andsupport needed insaely moving
around the sclhool asappropriate andadvised by
extemal speciaists.

Accaessto the High Needs Funding (Physical Needs)

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Severe difficulties with the ability to function
indeperdently in the shool envionment andin their
everyday life.

May require daly therapy and medicalintervention to
crucidly avoid pressuwe damage and maintain joint
integrity.

Differentiation of opportunity andextratime to access
the aurriculum.

Needs 1:1 adult support 100%of the time.
May needhelpto record work.

May needhelp eating and drinking.

Reqiires aMobility Panwhich indudesfocused
activitiesto develop physical skils.
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Supervision andsupport to navigate an gopropriately

adapted sahool building/campus andaccessto the Needs adgtations for PEcurriculum andall practical
curriculum. subjects.
If a wheelchdr dependent user thestudent; Needs sipport for socialintervention/ breaks,
1 will be adeperdent whedchair (electric or lunchtimes,betweenlessans, aswell asarrivingand
manual) ard/or walking aid user with asevere | departing from school.
physicaldifficulty.
1 will have very regtricted movement and May needtaught lessonson selfhelp.
hoisting/ position changesrequired regularly
during the day.

91 will require intimate self care/ self helpskillsto
be met by others.

will have minimal fine motor skills.

maybe at the early stagesof developing
mobility.

)l
)l

If not wheechair deperdent the student;
1 will have asevere physicaldifficulty.
1 mayneedthe use of physial ads for example
a standing frame or moulded seatig.
1 mayhave redricted purposeful hand
movement.

May require intimate cae/self helpskillsto be met by
others.
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SENSORY IMPAIRMENT S

Deaf and Hearing Impairments
DESCRIPTION OF NEED

Same pupils with healing lossrequire minimal support in school and otherswill need high levelsof individualised andspeciailst help. Hearing lossmay bemild, moderate,
severe or profound. It may be temporary or permanent and affect one or both ears. Itcould be a conductive (e g. causedy damage or malformation to the middle and
outer ear)or sersori-neural (eg. damage to the processig systemin the cochleaor inner ear) or mixedloss. Some children and young people acquire ahearing losslater
on in theirdevelopment. Others have degeneratve hearing loss. Around 45%of children with heamglosshave anadditional leaming, physicalor medical dfficulty. Some
deaf dildren arenow also identified ashaving “auditory neuropathy spectrum disorder” (ANSD).

Theimpact of ahearingloss doesot alwaysrelateto the cinicaldefinition. For example ealy sypport and modern technology may resut in positive outcomesfor
profoundly deaf dildren. However a child with amoderate hearing loss who hasn’ had support and hearing aids ealy in life or who has ANSDmay strugde to catch and
keep upwith smilarly abled hearing peers.

Tenporary mild or moderate hearinglosscausedby frequent ear infections and‘glue e aercdmmon in young children during foundation stage andkeystage 1. For
most childrenthis wil not affect progressandattainmentin the longer term but for others the condition maycompound existing learning difficulties or if it is not resolved
caneven caise permanent damage to hearing.

Mogt childrenwith permanent hearingloss ae identified through new-born hearing screaning. When anolder chld is diagnosed sbools needto be avare that most
parents will be extremely anxious even if it appears hat the child is managing well. Reponding sensitively at an eandy gage and involving support servicespromptly at the
time of diagrosisshouldbe apriority.

A hearing lossis significant if it:

1 Reaiires the child or young person to listen through artificial devicese.g. hearing aids, @chlearimplants, AIM systems ard/ or requiresthemto sustan their visual
attention for long periods of time (e g. to watcha sgner and/ or lip read).

1 Meansthey will have difficulty adapting to or functioning in unfavourable acustic environmentse.g. where there is backgound noiseand/ or high levels of
reverberation.

9 Causesthe clhild or young person to missout on inddental leamning e.g. peer and pretend play andlearning, group disaissians

1 Casesadelay inaaguiring and maintaining language and communication skilsin keeping with the pupil’ age and abhilities.
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1 Reaqiires themto undergointensive hearing, speechand language rehabilitation following cochlearimplant surgery

1 Results irthe child having to learnanduse siin language as heir primary mode of communication andto aacessto leaming, or to supplement debyedor limited
spokenlanguage

1 Preventsthe child or young person from achieving and maintaining levelsof attainment inkeeping with their age and ahbilities orfrom making expected progress.
1 Hasan adverseeffect on self esteem and confidence
1 Has an dverseeffect on sacialinteraction especidly with peersand in developing an uinderstanding of how othersthink and feel.

Children with permanent or long term hearng loss ae likelyto experience some or all of thesedifficulties insdools or earlyyea’ settings. Assesnentandmonitoring
shouldbe holistic and indude observation of and sensitive discussons with children and young people, parents andcarers aswell ascurriculum assessments and other
stardardized or specidist testse.g. for language, communication, ligening and speechdisciimination.

Partiallar careneeds to be taken in assessingchildren and young people who are deaf and have additional needs. Where communication and language is severely delayed
the child or young person may be more able thanisfirst assimed. Regular strategies andintervention for children with heamglossmay also be less aailable to a child who
hasother difficulties e.g. 9gn language for achild with physicaldifficulties.

Teadters ofthe Ded, eduational audiology servicesand personal AM sygsemswill be provided free of
charge at all levels ofneed and will be determined following consultation/ assessment and onthe bass of
the NATSP criteria and NDCSuality standards. Syport workers will need to haveaccess to catinuous
professional development in order to acquire and naintain the specialist skills and qualifications required
for their role. A range of CPDopportunitiesincluding BSLcourseswill be made awailable throughthe
specialist support services
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Nor mal school entitlement for pupils with HI : Provided from AWPU

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Making safsfadory progress hut at riskof or beginning
to fall behind.

Sametimesmisunderstands instuctions andneeds
reassuance or reinforcement before begnning a tak.

Apparent fluctuations in dtention, responsesto sound
and spokenlanguage.

Difficulties understanding peers ingroup disaussons
and on the playground — may feel isolated or anxious at
times.

Frequent ear infections and hosptal appointments may
havecausedhigher thanusual sctool abserce aswell
as ntermittent hearigloss.

A student with monaural hearing losswill have
difficulties with sound location and communicatingin
backgound noise.

Basic clagsom management strategiesshauld be put
in place using materials and guidance avalable on the
NCC web ages or from the National DeafChldr e n’
Socigy. Examples indude:
1 Favourable Positioning
1 Management of backgraund noise
1 Repetiton of instructions
1 Multi-sersory approadchesto teaching and
leaming — practical and visual renforcement
1 Managementof turn takingin classoom
disaussians ,repeating key points

The SECOshouldclarify the nature and possble
implications of the diagrosesby liasing with parents,
health professonals ad the sipport service For
example:
1 Monaural (one sided) hearing loss
1 Mild or moderate bi lateral temporary hearing
losscaused by Glue Ear
1 Mild or moderate bi lateral moderate hearing
losswhich may or may not require hearing
aids

The sbool shauld carry out a basgc assessment of the
impact of the hearing lossusing mateials and guidance
onNQC s vEEpdgesand seekigane

mail/ telephone consutation with the support serviceif
needed.

The SECOcanmakea full referralto the support
sewice ifit felt that further guidanceis nreeded.A nore
detailed asessment by the support service might
include

1 Speechdisciimination, language and

communication

1 Enviromental asessment

1 Classoom observation, management advice
and training for key staff
Provison of aradio aid
Parental support on issuesrelating to hearing

= =
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loss

SEN support for pupils with HI : Provided from school & delegated budget

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Students withmoderate or severe hearing lossmay
havedelayedlanguage development.

Theymay have difficultieswith the perception of
some Peechsounds especially at the ends of words

Theremay beongoing disadvantage inrelation to
aqquiring new vocabulary and concepts

Srecific Istening activities maygive problemse.g.
video/audio tape work, spelling tests.

The student may be dower to processand understand
verbal instructions.

The student may shows sgns of increasig fatigue e.g.
towards the end of the school day.

Theymay have great difficulty adgpting to or

functioning in unfavourable acoustic environmentse.g.

wherethere is backgound noiseand/or high levelsof
reverberation.

May sometimeshave isstes with self-esteem,
emotional wellbeing and socialknowledge.

Thehearing lossmay affect the stude n tsocial

In addition to the basic strategies and approaches
described above, some pupilsmay also require daly
support froman adilt in school e.g. TAor SEQO:
1 Forequipment management
1 Tomonitor andsupport understanding of
classoom instructions and keyleaming points
at differenttimesin a lesson.
1 Toprepae and provide visual reourcesto
reinforce key concepts and vocabulary
1 Todeliveran ndividual programme particularly
pre and post tutoring e.g. for speech,
language, literacy andlistening

Thehearing peer group shauld be tawght to be
suwpportive and deafaware.

Deaf pils may also need opportunitiesto meet up
with other hearing aid use's deaf sudents anddeaf
adult role models.The pecidist support service can
faciitate some opportunitiesfor these and sighpost
schools and familiesto other local and national
providers.

May benefit from the advice and support of an
educational audiologist with regard to assessingand
improving the acoustic environment for deaflearnes.

Regllar audiological reviews andmonitoring will be
undertaken bythe HealthAuthority.

May benefit from additional or geadalist ICTsoftware
and hardware.

May require aCARo be put in place

All sclool staffshauld have somebasc deaf awareness
training andkeymembersof staff should attend one of
the full daysprovided bythe sipport service.

Keyadults (cbssteachea/form tutor, SBQO,teaching
assistait) shouldhave agood understanding of the
individual child s  hgéoss mrichow it affeds their
understanding andaccesdo learning and social
opportunities. Foexample:

Moderate and severe Hearingloss: The loss is
permanent or long term and canbe conductive but is
likelyto alsohave asensoii-neural element. The
student usally wearstwo hearing aids all thetime. The
hearinglossmay beworseif the child hasa cold or
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interaction;

Wherethe effects of the loss aremore markedand
severe, and wheretheir functioning in sdool is ata
lower levelthanwould be expeced, there may be a
greater needfor supported provision, with higher
levelsof in-class spport and greaterinvolvement of a
specidistteacher of the deaf.

develops gle ear. Some will havea condition that
causeshearingto deteriorate over time. Hgh
frequencyhearing loss means that there may be
particular difficulties in perceptionof certain
consonants.

The specilist teaching service mayhelp to monitor and
review progressor offer aseriesof vidts to support
specifc objectives or to model/ demonstrate acivities
and approachesto supporting adults.

Accessto the High Needs Funding (HI)

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

In addition to the difficulties described above the
pupil:

May needto focustheir visual attention for long
periods of time (e.g. to watch a sjner and/or lip read).

May have difficulties with literacy eg. reading
comprehension andwritten English— grammatical
structure and content. May not be able to benefitfrom
the usual goproachesto leamingto read eg. synthetic
phonics.

May have delayed language development, gaps in
vocabulary andgeneral knowledge suchthat the
language and conceptual demands of the aurriculum
haveto be targeted and differentiated with advice and
support from external edcialists.

In addition to the strategies and approaches
described above the pupil may:

need ntensive hearng, eech ad language
rehabilitation following hearing aid fitting or cochlear
implant surgery

have to learn and use sgn language as heir primary
mode of communication and to aceessto leaming, or
to supplement delayedor limited spdken language

require aCanmunication Support Worker (CSN) for
British Sgn Language, sign supported Erglishor
different communication approachesaccording to the
situation (known asTotal Communication)

or

May or may not have progressed at nationally expected
levelslinkedto prior attainment.

Should havethe support of a multi-agencyteam with a
CAF inplace.

Soecialst teamsmight include hearing asesanent
clinic/cochlearimplant centre, specidist teadher of the
deaf, edicational audiologist, community paediatrician,
and educational psychologist.

Requestfor statutory asessment may be considered
necessay noting guidance earlier inthis doament.
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May have significant difficulty with processing verbal
information at the same speedashearing peers

May needto develop their working memory

May missout on inddentallearning e.g.peerand
pretend play andlearning, group disaissians

May find it difficult to maintain positve sef-esteem
and social confidence

May needsupport to fully develop an understanding of
how others think and feeland to esteblish and
maintain positive relationships with peers.

Without speciailst support they will be at high risk of
not achieving andmaintaining levelsof attainmentin
keepng with their age and abilities or making expeded
progress.

be followingan auditory/oral approachbut finding it
difficult to keep upwith demands of aregular
classoom without intensve sipport e.g. note talking,
frequent reinforcement of keyvocabulary and concepts

needan alult who is skiled in monitoring and
managing the leaming environmentsfor deaf leamners,
canprompt subject and class teacherto make
adjustments and ensure that assisive technology is
used appropriately.

needgroup disassionsto be carefuly managed and
paced inorder to participate.

benefit from teacher led small group work

usually benefitfrom additional assstive listening
devicesegradio aid, sound field systems and will
require a peedyresponseto any prablems with this
technology

needaccessto quiet working spacedor tutorial/ small
group work andspeciaist assesment

require frequent contact with a specifist teacher of
the deafe.g. to provide pre andposttutoring, auditory
rehabilitation, staff training, mentoring and supervision
of specidist support workers.
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Visual Impairment
DESCRIPTION OF NEED

Visual impairment canhave a significant impact on a stude n tedueational development in some cases resuting in leaming delay and reduced curricular accessThiswill
require caeful monitoring by stools and the Msual Impairment Team. Itis pasble for some studentsto acquire visual losslater in life through accdent or illness.

The Code of Prettice is clear that schools can consult outside agendes for advice in preventing the development of more significant needs. Shools should feel free to
contact the Visual Impairment Team foradvice atanytime.

Visual difficulties take many forms, with widely differing implications for a stude n tetueation. Theyrange from relatively minor and remediable conditions to total
blindness.Samne students are born blind; others lose their sight, partially or completely, asa result of acctent or illness.In some cases visual impairment is one agpect of a
multiple disability. Whatever the nature and cause of the stude n tvisual impairment, the major isale in identifying and assessindis/ her specialneeds will relate to the
degree ad nature of the functional vison andthe stude n t bility to adgpt socially and psychdogicdly, aswell asto progress inan educational context.

Adefectof a student ’cabour vision alone maynot necessaily resut in any spedal educational needs.
Definitions for Sudents & Young Peple with Visual Impairment

Thestandard definition of normal vison is 6/6. Thismeansa person cansee at 6 metreswhat they are expected to seeat 6 metres. Thelarger the number on the right the
weaker thedistance vision. For thosewith shat sightednessasgsanent would indicate appropriate font size.

Thefollowing clasdfication appliesto corrected vison with both eyesopen. Aauity criteria are for guidance purposesonly. Theprofessional judgement of a QTVishouldbe
applied asnecessary to decide on the clasdiication. For example, a young person may have a mild reduction in visual acuity but be functioning within a different visual
category due to an aditional gohthalmic condition, e.g. Nystagnus, visual field reduction, cerebral (cortical) visual impairment, and/or additional learing difficulties.

Cortical Visual Impairment (CV1): A condition where some of the special \on' parts of the brain and its connections are damaged and the child or young person with this
are wnable to make senseof what they see.However, it canimprove as they get older.

Pereptual Difficulties: Inability to perceive, integrate andrecallvisual stimuli.
Mild Sersory Loss:Visual acuity better than 6/18 with visual field loss.
Moderate: Visual aclty between 6/18 and6/36.

Severe: Visual acuty between6/36 and6/60.

Profound: Visual aclity 6/60 or less.
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QTVIs (Qualified Teacher of the Visually Impaired) and IT and Mobility assessment will be provided free of charge at all levels
of need and will be determined following consultation/ assessment and on the basisof the NATSP criteria.

Braille equipment will be provided asrequired.

Nor mal school entitlement for pupils with VI : Provided from AWPU

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Same deterioration in catainareasof academic
performancee.g.
1 deteriorating handwriting,
9 slownress incopying from the board,
1 increasngly asking for written instructionsto
be given verbally.

A recognisable ophthalmic condition which hasthe
potential to affect the leaning process.

The cetral form of action for most students
experiendng visual difficulties wll be thatwhichthe
classor subject teacheris able to take using resources
and strateges avaiable inthe ordinary classoom.

Tasksnay needto be differentiated by same vairiation
of teachihg material andtime givento complete tasks.
The shool will provide eafly made changesin the
leaming environment; provide some differentiation to
meet the needsof the range of studentswithin the
ordinary clasgoom.

Basic clagsom management strategiesshauld be put
in place Examples indude:
9 Favourable Positioning
1 Repetiton of instructions
1 Multi-sersory approadchesto teaching and
leaming — practical renforcement
1 Managementof turn takingin classoom
disaussians ,repeating key points

Parent/carer involvement through normal s¢iool policy
arrangements.

In generalexpensve specialistitemswill be provided
by NC@ia theViaual Impairment team, while smaller
and/ or consumable itemswill be provided by the
school.

GeneralWwhole school training, adviceand support from
extemal speciailsts e.g. the Viaual Impairment team.

Ocasional consutation and advice fom the Visal
Impairment team.

Monitoring by clas/subject teacherdSENCo
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SEN support for pupils with VI : Provided from school® delegated budget

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Auditory or tactile gpproachesto learning andteaching
may supplement the visual stimuli used.

As visial impairmentis about the ablity to access the
visual world, andnot a cognitive difficulty, care mustbe
taken to maintain appropriately high expectations in
curriculum achevement.

Independenceand mobility training may berequired.
All areasof the curiculum shouldbe accessble with
appropriate adgptation or modification asnecessay.

Saool will provide some changesin the leaming
environment as alvisedby a speciabt advisory
teacher.

The stulent’ sositipn in dass Wil needto be
consideredfor accessto visual stmuli.

Socialnteracion with other studentsmayneedto be
encauraged through sensitive grouping arrangements.

If grouping by ability, cae should be takenthat
cognitive ability isthe criteria used ratter than the
impaired ahlity to accesanaterials.

Withdrawal sessonsfor individual orsmall group work
maybe necessay to:
1 Complete tasksmade dower by the visual
impairment;
1 Prepare student for a class activity/learning
experience;
Reirforce mainstreamwork;
Provide additional hands-on experience of
materialsor presentations;
1 Provide additional experiencesof the
environment to remedy;a lackof adventitious
leaming

= =

A full assesment of the stude n t uhcional vision
from the Visual Inpairment team in the educational
setting will be carried out and appropriate advice
provided.

Tagets will be written with cognisance of the Visual
Impairment team advice and reviewed regularly.

TheMobility Officer from the Msual impairment Team
will asgss andprovide a report if required. This idree
to the stool.

Themonitoring and review cyde willvary depending on
the nealsof the student. The clasgeadher willmonitor
progress ad their visual accessto the aurriculum on an
on-going basgs. Ay concerns wil prompt a request for
additional advice or intervention from the Msual
Impairment team.

Teader of the VIto liaisewith SENGo/ school
examination seaetary to ensure that appropriate
SATS/GCH other examination conces$ons ae goplied
for inrelationto the visually impaired sudent.
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1

Learnparticular skilsto improve curiculum
acces®.g. touchtyping or use of magnifiers
and other speciailst equipmert;
Learnmobility skills

Student may benefit from using speciaist equipment

eg.

= =4 =4 -4 =9

Soping reading/wr iting boards

Low power magnifiers

Darkpens/pencis

Dark Ihed books/ paper

Lawge print materias (e .g. reference books)

Veryocaasionally printed materialmayneedto be
enlarged. It would be expected that the school would
usetheir own resources for this.

Sdools reed to have regard to advice submitted by
the Visial Impairment Team aswell asparents, hedth
professonalsetc, inhow they presentthe aurriculum

eg.
1
1

1

=a =9

Useof Whiteboard

Accesdiility of printed materials, andhow they
shouldbe adapted

Modification of teaching methods wsed
Feedof work

Physicalpostion of student
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Accessto the High Needs Funding (V1)

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Visual impairmentwill have a severe impacton the
leamersability to function indeperdently in the sdool
environment and in their everyday life

May have extreme difficultiesin making and
maintaining relationships resulting in frequent soaal
isolaton andvulnerability, with some disergagement
requiring extensve adult support.

Will require LVAs andwill needplanned 1:1 support the
majority of the time.

Will require mobility andindeperdenceprogrammes.

Will alwaysneed practical tasks,activitiesand
experimentsmodifying. The sgnificant modification of
materials andpresentation will alow accessto the
majority of the curriculum e.g. touch typing

Will require significant 1:1 planned ntervention:

1 support to manage personal acces equipment
and
1 specidist teaching of life skills to acess age
appropriate activitiesindependently e.g
0 moneymanagement,
0 shopping,
0 persmal hygiene,

The \sual Impairment Team cansupport by providing
appropriate IT equipment, modified materials and
other specidist equipment e.g. talking calalators etc
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Multi-sensory Impairment and Deaf blindness

a !personisregardedasdeaf blind if their combined sight and hearing impairment causedifficultieswith communication, accesgo information and mobility. This
indudespeople with a progressive sght and hearing loss."
(Depatment of Hedth “Think Dual Sesory "1995)

& 5abblindnessis rot just a deaf person who cannot see, or a blind person who cannot hear. The two impairments together increase the effects of eaché ®
htt p://www.senseorg.uk/ content/about-deafblindness

Multi-sensory impairment (M) is generaly associated with childrenwho are born with a sght andhearingloss. Tiey may have arange of other disabilities that affect
their ability to processinformation and communicate.

Children whoare born with vison andhearing impairmentswill needto use their other senses—touch, body awaenessn gace, bdance,taste andsmell —to access
information whichis more easilyavailable to other children. This candelay development. Communication and learning are significant challengesfor children born with deaf
blindness,and key concepts areoften aclieved kter than might be expected. Developing an awaenessof others, self-perception, and the impact of actions on others can
all be afected. This carsometimesleadto a misdiagnosisof autism or asevere leaming disahility, when infact thekey factor impacting on learning is the combined sght
and hearing loss.

Same of the conditions associated with multi-senory impairment/deaf bindnessindude
CHARGE

Usher Symrome

Downs Sydrome

Cerebrapalsy

Cagenital maternal rubella

=A =4 =4 =4 =4

Same chidren and young people acauire asecond sensory impairment asthey get older. For nstancechildren with Uster syndrome may have hearing loss fom birth but
develop visual problems asteenagers. Thediagrosisof a s&ond sensay impairment or the confirmation that a condition is deteriorating will usually be very distressing for
young people andtheir families. Responding sensitively at an early stage andinvolving support services promptly should be a priority. Theprovison of counseling may be
as important as he provision of support to addressthe needson a practicalday-to-daylevel.

Children with deafblindness MSIwill usually needto haveongoing involvement from both Hland VI sevices. They shauld also be assessed andmonitored by aqualified
specidist teacher for MSlas someof the strategesand support commonly suggestedfor VI and Hl pupils may not be appropriate for pupils with dual sersory impairment.
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Multi-sersory impairment or deafblindnessmay be:
1 Mild —dual impairmentwith a mid loss inboth modalities
1 Moderate — dual impairment with amoderate lossin both or the most affected modality
1 Sevee —dual impairmentwith asevere lossin both of the most affeaded modality
1 Prdound —dual impairment with aprofound lossin both or the most affected modality
(NATSPeligibility crteria,2012)

The impact that deafblindness/MS has on a person will vary according to the cause, age of onset, and the skills a person has in using their residual sight and hearing.

Exemplarsof the impacton learning andthe sypport that shouldbe put in placefor pupils with different degreesof M3/ deaf blindnesswill be developed inpartnership
with anewly egablishedworking group whichincdudes parents, voluntary organisations andlocalservices.
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SOCIAL EMOTIONAL AND MENTAL HEALTH DIFHCULTIES
DESCRIPTION OF NEED

Children and young people mayexperiencea wide range of socialandemotional difficulties whichmanifestthemselvesin many ways. Thesemay indude beconing
withdrawn or isolated, aswell asdisplaying challenging, disuptive or disturbing behaviour. These behaviours may reflect underlyingmentalhealth difficultiessuch as
anxiety or depresson, self-harming, substance misuse, eating disordersor physical symptomsthat are medicdly unexplained. Other children and young people may have
disorders sich asattention deficit disorder, attention deficit hyperactive disorder or attachment disorder.

Sdoolsandcollegesshauld haveclear pocesseso support children and young people, including how they will manage the effect of any diguptive behaviour so it does ot
adversdy affect other pupils. TheDepatment for Education publishesguidance on managing pupils fnental hedth and behaviour difficulties in schools — Mental Health and
Behaviour Gudance: htt p://ti nyurl.com/MHB-2014

Wheremore specidist provison isrequired, sdools, colleges andearly yearsproviders $iould havecleararrangements in place with local tealth partners andother
organisations for making appropriate referralsto Chld and Adolescent Mental Health Services(CAMHS).Information to support schools to identify andmeet the needs of
thesestudentsis available through the Northamptonshire Taigeted Mental Health in Stiools (AMHS)Programme.

htt p://www.northamptonshire.gov.uk/en/councilserviced EdicationandL eaning/services/t raded/ Pages/ TargetedMentalHeathinSdiools.agpx

Behavoural difficulties do not necessaily meanthat a chld or young person hasa SENind should not automaticaly lead to a pupil being registeredashaving SEN.
However, consistent disruptive or withdrawn behaviours can be anndication of unmet S8\, andwhere there areconcerns dout behaviour, there shauld be anassesment
to determine whether there areany causal fadors such asundiagnosedleaming difficulties, difficultieswith communication or mental healthisaues. Ifit isthought housing,
family or other domesticcircumstancesmay becontributing to the presenting behavior, a multi-agency agproad, suypported by the useof the Canmon Assessment
Framework (CA) may beappropriate. Inall cases, ealy identification andintervention can significantly reduce the needfor more expensiveinterventions or sanctionsat a
later gage.

Useof the phrase'Socid, Emotional and Mental Hedth' is therefore meantto have aspecificconnotation to help determine the extent andnature of the student’ s s p e c i
educational needs inthisarea. It $1ould not be goplied as a banket termto include inthe SENramework all those:

1 Whosebehaviour may more loosdy bedescrbed asanti-socialor disafected
1 Who ae inthe cre of the LA

Students presenting sodal, emotional and mentalhedth difficulties may act unpredictably,unusually or in an extreme fasion in avariety of social, personal or physical
settings. Severely withdrawn or passive behaviour may beassignificant an indicator asaggressive or very strangeor ageinappropriate behaviour.
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Stool pddoral care arangementsshauld ensure that studentsare able to discuss anyhedth-related andother problemswith arelevant hedth professonal, educational
psychdogist, education welfare officer,counsellor or other professiaal. A Pastoral Support Planis a school-based intervention to helpan ndividual student manage and

modify their behaviour andshauld be drawn upfor:

1 Any student who needsextra sypport in managing their behaviour.
1 Any student who has fad anumber of fixed term exclusions.
1 Any student whosebehaviour is ceteriorating rapidly.

Normal school entitlement for pupilswith SEMH : Provided from AWPU

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

Occanally withdrawn and isolated andon the fringes
of activities.

Involved inlow level distactionswhichhinder own
concertration andthat of others.

Stuudentsmay have some difficulties with interpersonal
skils, concentration (low level) and show signs of
frustration at times.

May occasioally beunpredictable or destructive.

At this kvelthere is amwarenessof some difficulties,
noted andmonitored by the clag/form teacher.

Clearboundaries.

Sysem of mearingful rules, incentivesand sanctions
with consistent and fair gpplication.

Tasksnay needto be differentiated by

level/ outcome/ pitch/pace and grouping to match
leaming needs, concentration level, nterest and
motivation.

Disemination anddevelopment of nurturing /Solihull
Approachprinciplesfor allkeystages.

The sbool will have aclearpoliciesin placeto promote
socid, emotional and mental healthwell beng andthe
management of behaviours.

The sbool will provide more focusedopportunitiesto
build self eseem, develop friendships andsocial skils.
Selfevaluation encouraged and developed.

Stude n t s-assesneeiht foutinely usedto set
individual leaning targets.

Parent/Carer engagement and involvement are

positively andactively promoted from the eariest
opportunity.

Tamgeted Mental Hedth in Sdools resources.
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SENsupport for pupils with SEMH : Provided from school® delegated budget

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

The students difficulties that may present in either the
home and/or school may include:

9 persisent emotional or behaviaoural difficulties
that have not been ameliorated by
differentiated leaning opportunities or by the
behavbur management techniguesusually
employed bythe sdool,

9 poor concentration despite structuredand
time limited tasks- poor personal organisation
skils,

1 maybewithdrawn and isolated, gererally
seekngtoo little adult attention with limited or
selectve communication, maynot
communicate feelings,

1 difficulties with interpersonal mmmunication
or relationships, reluctant to shae, reluctant to
participate insocialgroups, distractsother
students, @relesswith learning materials,

9 being bullied,

9 pre-empting failure intasks

=

being reluctantto attend school

Additional levelsof pastoral sypport are likely to
include:

1 Sociakupport groups weekly;

T Individual support through daily mentoring by a
skiled adilt;
Peersupport strategiesat keytimes;
Clearcommunication throughout the school
management system with weekly updates;

T Nurture groups;

1 Positive syport

T Anger management
Thesecould indude the strategiesinduded in SEAL
and TaMHS

1
1

There $ould be strategesto focuson emotional
needs. Thee mayindude srategiessuchasCircle
Time, cirde of friends, discussiongroups,
mentoring/ buddying.

Appropriate behaviour andexpectations aretaught
alongside the acalemic curriculum. Stident andparent
involvementin the behavioural programmeswill be
clearlydefined.

Staff are ale to monitor studentsduring break imes
and lunchtimesandhave drategesin place during
unstructured times.

Staff traning regarding the charactristicsof students
with SEBMHD andthe impact on curriculum access.
could be provided byexternal agenciese.g.behavour
support specidists,educational psychdogists or
Education Entitlement Officer—Mental Hedth.

PSPsnay be set following consutation with external
professonals suctas saff from speciaist settings,
Behavour Support staff, educational psychdogists, and
professonals fom the CAMHS.

Conexions Seviceinvolvement if concernsre NEET.

Parent / carer involvementin programmesis
particularly desrable. Al agencies Bould work
together to enaure that parental nvolvement is
achieved wherever possble.

Baselne recarding of particularly difficult or significant
behaviours shauld be made inorder to carry out an

‘ BCandy s fo mform interventions andevaluations
(Antecedents, Behaviour and Consequences).

Quccesswill be celebraed.

The stwlent may needanindividual risk asessment.
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T unwillingnessto acknowledge or accept
respasibility for his/her own acions.

Camsideration should be givento the useof IT,audio
visual support ,ime‘out’ to support a dfferentiated
curriculum for astudent who has dfficultiesin
engaging in traditional methods of curriculum delivery.

There &ould be staff training regarding the
characteristics of studentswith socid, emotional and
mentalhealth problems and the impacton curriculum
access.

In somecasesthe facility to attend in-sdhool behaviour
centresmay beappropriate.

Individual counselling from external agendesmaybe
appropriate.

Tamgeted Mental Hedth in Sdools resources.

Acaessto the High Needs Funding (SEMH)

Impact of Condition on Learning

Quality Teaching Strategies/Specialised
Adaptations

Relevant Information/Assessments

SMEHDs abatrrier to leaming andinhibits any
participation, understanding and contribution to
activitiesin the classroom.

Sgnificant difficulty in social interaction. Shows lack of
trust in adults.

Sevee emotional difficulties.

Highly individualised anddifferentiated provision is
required.

Advice fom external professimalse.g. B2, CAMHS
implemented andcycle of review in place.

Multi-professional assessment/support which may
include the CAF process.

Mental Health and Behaviour Gudance:
htt p://ti nyurl.com/ MHB-2014

Tamgeted Mental Hedth in Sdools resources
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http://tinyurl.com/MHB-2014

Behavours resut in significant riskof harm to self and
others,evenwith coseadult support, leadngto
extreme socialisolation, vulnerability and
disergagement.

Tales physicalrisks ad situations that have the
potential to harm.

Reaonable force is often necessay to safeqiard the
child andothers.

Exteme responsesleadngto an nability to engage
with anyformalleaming situations

Little evidenceof positive socialrelationships leading
to extreme socialisolation, vulnerability and
disergagement

Complete disruption to social andemotional state,
leading to extreme disengagement and isolation.
Ahighly individualised pogramme isrequired.
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