Northamptonshire

Targeted Mental Health in Schools Programme

Meeting the Criteria for the
Northamptonshire TaMHS Programme Award (updated Sept 2017)
Ready to Apply?
1.
2.

3.
4.

5.
6.

Our school has engaged with the TaMHS Programme.
The TaMHS Needs and Provision audit has been completed as part of the
TaMHS process of Consultation with an Educational Psychologist re Whole
School Mental Health Provision.
There are actions written into the current school development plan(s) that
focus on meeting children’s mental health needs.
Accreditation has been discussed with senior management in school, with
agreement to proceed, and a named member of staff identified to prepare and
submit application.
All groups (staff, Governors, pupils, parents/carers & support agencies) have
been made aware of the school’s commitment to the TaMHS Programme.
Bronze, Silver or Gold Template below has been completed with accompanying
evidence is ready to be sent to tamhs@northamptonshire.gov.uk












Please note: o Bronze and Silver Accreditation can be applied for at the same time.
o The earliest that Gold Accreditation can be applied-for is in the term
following the award of Silver.
o If photographic or annonymised case-study evidence is provided, please
ensure that permission is sought from staff and parents of children involved
– as such information may be used in overall TaMHS evaluation reports and
publicity.
o Accreditation status lasts for 3 years from the date of the certificate issued.
If you have any queries about the accreditation process, please contact
tamhs@northamptonshire.gov.uk
or email Tessa Parkinson tessa@3activeuk.com or tel: 07799880611.

Northamptonshire

Targeted Mental Health in Schools Programme

BRONZE
CRITERIA
1. Named member of staff
is responsible for
implementation of
TaMHS related
strategies identified.
2. A minimum of 4
Foundation level TaMHS
Building Blocks are
being currently used in
school.

EXAMPLES OF
EVIDENCE
1. Named member
of staff and
contact details.

Date achieved
July 2018
Lydia Meek
lydia.meek@grangeprimary.org.uk

2. Summary of how
each of 4 aspects
of provision is
being used in
January 2019
school with
intended
outcomes.
Staff Wellbeing Programme
A staff wellbeing group has been created that have an objective view of staff wellbeing and new initiatives.
A staff wellbeing pledge has been written, which includes a commitment to ensuring that all staff receive
non-contact time (in addition to PPA) to complete tasks such as report writing, long term planning, subject
leadership or assessment data. A pledge to give staff time back if they run an after school club has also
been implemented. Staff can access free breakfast at breakfast club and free tea and coffee at all times.
Marking is being reviewed and ‘one page marking’ is being trialled in Year 6 with the view of it being rolled
out whole-school to reduce workload. Expectations of planning are not excessive. Expected outcomes are
improved staff wellbeing and positivity on staff survey.
Mental Health Lead Person
Alongside the wellbeing team, a mental health lead person will promote positive mental health amongst
staff, children and the community. This is embedded into the curriculum and the school values and ethos.
National and local mental health awareness events have been promoted and celebrated in school. A
mental health awareness group has been implemented for invited children whose parents have mental
health difficulties. Expected outcomes are increased awareness and support for each other through the
community and improved parental engagement in terms of seeking appropriate support.
Restorative Approach and Practices
Awareness training was delivered in January 2019. This led to the positive behaviour policy being reviewed
to include restorative practices. All staff have restorative statements on lanyards with them at all times to
encourage consistency. ELSA posters are displayed in all classrooms. The next step is to embed restorative
approaches into our peer supporters scheme. Expected outcomes are improved behaviour and children
taking responsibility for their actions. This can be measured through pupil surveys.

PSHE Programme
The ‘Mind Up’ curriculum has been introduced in Year 2 and 3 and will now be expanded across the
school.

This is being alongside the Dimensions PSHE programme across the whole school. This ensures that PSHE
is being taught effectively and with appropriate pitch and progression. There is a balance being taught of
personal and social skills and important safety messages. The expected outcomes of this are a broad and
balanced PSHE curriculum where children learn that they can be in control of their learning, feelings and
behaviour and the impact of this on themselves and others.
3. Evidence of pupil
engagement in at least 4
aspects of TaMHS being
currently used.

3. Examples of work,
display or surveys in
4 aspects of TaMHS.

Coping Skills
Training from John Fardon focussing on
‘Ready to Learn’ techniques, including
managing worries and anxieties.
Every member of staff has a Worry Eater on
their lanyards to make it clear to children
that they are there to help.
Worry Eaters promoted through displays in
whole-school areas and individual classrooms

January 2018

Whole School Behaviour Management Approach
Behaviour ‘Clip-Up’ board in each classroom. All children begin the day at ‘Ready to
Learn’ and move up/down throughout the
day. This allows all to understand that it is ok
to make mistakes – we can rectify them
Whole school values displayed around school
to promote positive behaviour choices
Positive behaviour policy to include
restorative approaches reviewed with staff
and governors and published on school website.

Support for children experiencing anger
Each class has taught their class about the 5-point scale and created their own versions which are
displayed in their classrooms. The wording and ideas on each were developed by the children. Each class
has a ‘chill-out’ bag which contains ear defenders, stress balls and other sensory items to support a child
to self-regulate.

Anti-Bullying Work

4. The whole staff are aware of the TaMHS Programme
and their role in providing mental health support.

4. Copy of group and/or school action plan and evidence of whole staff awareness of
TaMHS Building Blocks and their role in providing mental health support.

November
2018

TaMHS Mental Health Needs/Provision Consultation - ACTION PLAN
Name of School: Grange Primary Academy
Names of In-school Action Planner : Lydia Meek/ Chris Latimer
& TaMHS Area Lead EP: Kamal Bhana
Key Need to be
Provision to Address Key
Action To be Taken to
Addressed
Need
Build Provision
PSHE curriculum to be
reviewed to ensure
that it is supporting
Mind Up Curriculum to
mental health and
be integrated into
Purchase Mind Up
promotion of this
current provision.
Curriculum
across the wider
Subject leaders to assess Support from Psychology
curriculum through
current provision across Assistants to implement
science, humanities
the wider curriculum
and art

Conflict resolution
procedures and
opportunities as part
of behaviour policy

Restorative Justice to be
promoted

Peer support through
peer tutoring and
mentoring is not
currently in place

Peer support/ mentoring
programmes to be in
place

Restorative Justice
Whole-Staff training
Review behaviour policy

Date of Action Planning: 8th November 2018

By Whom & By
When

Outcome Success Criteria

Robert W – PSHE
subject lead

1. For the Mind Up
Curriculum to be being
used appropriately
across the school
2. Evidence of mental
health promotion
being taught across the
wider curriculum

Psychology
Assistants
Jan 2019
Kamal Bhana

Key staff trained in peer
support processes

5-3-19
9.00-11.00

1. For the behaviour
policy to reflect
restorative justice
practice
2. Evidence of staff using
restorative justice
procedures
1. Peer support
programmes have
been put into place

When & How to be
Measured
July 2019
PSHE planning/ learning
walks
Subject leader evidence
from planning/ learning
walks

July 2019
Learning walks
Staff surveys
July 2019
Evidence of peer support
taking place

Help children who
often present as
lacking in
concentration to
concentrate better.

Staff training - ideas and
provision to support
children’s mental health
and be ready to learn

‘Ready to Learn’
relaxation, wellbeing and
concentration
techniques for children
training arranged for
January

John Fardon
Jan 2019

1. For staff to employ
relaxation and
wellbeing techniques
in class
2. Wellbeing tracking
indicates average rise
in wellbeing

Oct 2019

Jan 2020
Support for School
Parliament Lead
Pupil involvement in
school improvement

Staff training for
emotional literacy and
mental health issues
For staff to feel
knowledgeable, skilled
and confident to
identify and support
children with Mental
Health issues.

Increased profile of
School parliament

Possible new resources
for staff through
knowledge of the
Northamptonshire
toolbox and additional
support

Opportunities to involve
school parliament in
school improvement

Dec 2019
Robert W
SLT

CAMHS
Training from CAMHS
All staff

IASS
Further develop
positive relationships
and communication
with parents

Identify new strategies
to further develop
parent relationships

Support from IASS

Family Support
Worker
All staff

1. Regular school
parliament meetings
2. Evidence of children
being involved in
school improvement
by all subject leaders

1. Staff feel more
confident in
supporting children
with mental health
issues
2. Identification of need
is more rapid
1. Rise in parent
engagement
2. Perceived improved
relationships and
attitudes

Subject action plans and
evaluations
Evidence of school
parliament meetings held
regularly, with a purpose
Jan 2020
Staff survey
Support in place for SEMH
needs

Oct 2019
Parent survey/ Ofsted
Parent View

Help children who
often display negative
behaviours such as
fighting, stealing or
being verbally abusive
or defiant to display
more positive
behaviours. Help
children who
deliberately harm
themselves to use
more positive ways of
coping.
To ensure that
transition within
school is well planned
for and effective and
all children can
transition to a new
class with confidence

Yvonne Needham
Support all staff to deal
with and manage these
behaviours.

Detailed transition plans
in place to support all
children

Emotion Coaching
Training

Plans for transition in
place and to begin after
May half term. Effective
hand over of information
between teachers.

All staff as a
follow up to
restorative
approaches

1. Fewer behaviour
incidents recorded,
particularly at
lunchtimes and
playtimes
2. Evidence of improved
coping strategies for
vulnerable children

Whole school
staff led by LM

1. Calmer start to the
new school year
2. Progress during the
Autumn Term is more
rapid than in previous
years
3. Staff and children feel
more confident about
moving

Dec 2019
Improved averages on
wellbeing tracker
Fewer ‘referrals’ to school
pastoral team

Dec 2019
Pupil voice
Staff surveys
Assessment data

Northamptonshire

Targeted Mental Health in Schools Programme

SILVER
CRITERIA

EXAMPLES OF EVIDENCE

Date
achieved

1. We have achieved the
1. School BRONZE AWARD certificate.
Submitted
TaMHS Programme
with this
BRONZE AWARD
request
2. A range of TaMHS
2. Written description of the range of TaMHS
Building Blocks across
Building Blocks being used including one in
different levels of
depth.
Feb 2019
intervention is being used
in school routinely.
Protective behaviours, mindfulness, resilience and coping strategies are all embedded within the PSHE
curriculum and whole-school ethos. Assemblies focus on school values and link with children making
positive choices regarding their own physical and mental wellbeing. The targeted approaches of 123
Magic, Domestic Abuse support and the Solihull approach also engages families with the work that the
school is doing. Targeted support for children including Drawing and Talking, attachment support and
Bereavement support offer children with higher-level mental health needs the opportunity to begin to
recover from trauma that they have experienced.
Bereavement support for children has been particularly important. Examples of the bereavement that
some children have experienced are death of a mother from alcoholism related complications, suicide of
a mother and death of a step-father from long-term illness. The bereavement work that we do is
bespoke to each individual child. Consultation with the adults involved in the child’s life is essential so
that we use the same terminology and information. We have a stock of resources that we start with. One
of the books that we use a lot is ‘When Someone Very Special dies.’ This contains reading , talking and
drawing activites . This gently supports children to understand the basic concept of death and manage
their feelings surrounding it. Support can include more practical activities such as Memory Boxes, books
etc. We also use a variety of resources recommended and given to us by CABS – Child and Adolescent
Bereavement Service. Story books, puppets etc. (Training also received from them.)Parents/ carers /the
adults at home with the child are as involved in this process as much as they or the child want them to
be. Often the children would prefer it to be between us. We are also in touch with a number of charities
that support families going through this process. They give us advice on any resources available for us to
use or services that families can access outside of school. The impact of this work has been that school is
a seen as a safe place for these children and they feel confident to share their worries and concerns.
Once the in-depth work has been completed, some decide to still ‘check-in’ with the lead adults, others
come to see them when they feel that they need to, showing that the support that they have received is
recognised and valued. The children have also been able to recognise their emotions, understand how
they are feeling and manage their feelings, allowing them to maintain healthy relationships and continue
to learn.

3. Two case studies
summarising outcomes of
two different TaMHS
Building Blocks having
been implemented over
time (6 months plus).

3. Case studies up to 500 words to focus on
outcomes for children/families including
evidence of impact of intervention for 2
different TaMHS Building Blocks.

March 2019

Case Study One – Insecure Attachment Support/ Coping Strategies/ Anger & Anxiety support in the
school’s pastoral/ nurture provision (name changed to protect identity)
It was noted that James was becoming very emotional and tearful with no apparent trigger. He was
becoming easily distracted during activities and finding it increasingly difficult to follow instructions. He
received a number of internal exclusions due to continually not following instructions and disrupting the
learning of the class. When James started Year Two he found it difficult to enter the classroom. He would
hide and refuse to come into the room. When in class he would refuse to engage with the learning. The
transitions in school have always been challenging for James. At home, James would put himself in
dangerous situations, e.g. he would leave the house and break things. James was given extensive support
in the school’s nurture environment. The mornings were structured around literacy and numeracy in
small chunks with regular brain breaks, with a clear focus on developing a positive relationship of trust
and security. James loved craft activities and these were used to develop emotional regulation and
another way for James to express himself. Protective behaviours strategies were also used with James.
James’ progress this year has been significant as he now has a more positive attitude to learning. He has
had no exclusions this year, has made positive relationships with other children in the class and will
challenge himself to participate in activities which previously he would have found too difficult. He still
finds change and transitions challenging but is now able to manage these better with adult support.
Case Study 2 – Protective Behaviours/ Drawing and Talking/ Emotional Literacy(name changed to
protect identity)
During Reception, Sam was placed onto a part-time timetable due to his dangerous and unpredictable
behaviour. He was not engaging appropriately with other children; touching them inappropriately and
when in a state of anxiety he would repeat sexualised language. He also found it challenging to engage
with the learning in the classroom.
As part of Sam’s timetable, the pastoral team worked intensively with him to develop the language to
express his emotions and appropriate behaviours through Emotional Literacy resources. Sam’s
understanding of safe and unsafe behaviours and situations was very poor therefore through Protective
Behaviours sessions he was taught these skills. Once a trustful relationship had been developed between
Sam and the adults supporting him he was introduced to Drawing and Talking. Drawing, art and craft are
one of Sam’s strengths therefore this targeted support was essential to meeting his needs and to enable
him to cope effectively.
Sam has now been full time in school for 18 months. He required 1:1 support last year to support his
emotional wellbeing and to continue the support and programmes that were in place but this year he is
able to manage in his class without the need for direct intervention. He still takes part in social skills and
wellbeing groups and is a member of lunchtime club as he finds the playground very challenging at times
however he beginning to be able to distance himself from the behaviour of others and make positive
choices.

4. Ways to track or evaluate
mental health of children
are in place throughout
school.

4. Identification of evaluative tools being
routinely used to track or evaluate mental
health of children e.g. wellbeing tracker,
Emotional Literacy Assessment, Boxhall,
PASS or PSHE evaluation tool.

Feb 2019

Wellbeing Tracker
The school wellbeing tracker is used 3 times a year to both identify children who may need additional
support but also to track the improvement in wellbeing of children. Whole school priorities are also
identified where there is an area of weakness shown. From the wellbeing tracker, those children who are
shown to have significantly low wellbeing are identified and Boxhall profiles are given to the class teacher
to complete.

Boxhall Profile
After the boxhall profile is completed, this information is collated and areas of priority for that child
identified. Children are then grouped into small ‘Wellbeing groups’ focussing on areas of need which are
similar using the ‘Beyond the Boxhall’ ideas. Children with more significant need receive 1:1 support. The
areas of focus are shared with class staff to support consistency.
5. Active involvement in the
county Mental Health
Awareness Day (or clear
plans for doing so in upcoming day).

4. Evidence of 3 of the following:
a. Delivering mental health focussed
assemblies
b. Undertaking activities within the school to
raise awareness of the day e.g. mufti day,
selling MHSP wristbands, themed day
c. Delivery of mental health focused lessons
across the curriculum
d. Joining other schools and organisations by
releasing balloons as part of the annual
balloon launch
e. Supporting the STAMP OUT STIGMA
community based activities (which may
differ from year to year)
f. Undertaking any other activities to engage
the school community
g. Planning and undertaking activities to
engage the local community
a) Mental Health Focussed Assemblies (see below)
1) October 2018 - World Mental Health Day
2) December 2018 – Wellbeing Week
3) February 2019 – ‘Healthy Inside and Out’ Week

March 2019

1) October 2018 – World Mental Health Day

2) December 2018 – Wellbeing Week

3) February 2019 – ‘Healthy Inside and Out Week’ including Northamptonshire Mental Health Awareness Day

c) Delivery of mental health focused lessons across the curriculum

d. Joining other schools and organisations by releasing balloons as part of the annual balloon
launch
Northamptonshire ‘Bubbleathon’ February 2019
The message shared with children about the bubbles was:
1) Imagine a worry in your bubble, watch it float away and pop.
2) Mindfulness – Imagine yourself in the bubble, floating and drifting away. (This could be linked
to Relax Kids resources as a follow up in class)
3) If you’re feeling anxious then practice calm breathing – take a deep breath in and you must
breathe out gently otherwise the bubbles will pop.
4) Stress relief - Blowing bubbles forces you to pause, focus on a single activity, and think about
your breathing. Even this small moment of awareness can help to release tension.

